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ABSTRACT 


There is general agreement that students in high 
school need counseling if they are to cope with their 
present problems and make judicious decisions about their 
post-school education and employment. The methods of 
organizing counseling services vary; in some schools, 
counselors are employed, in others, counseling 
is done by teacher=-counselors., This study attempted, by 
comparing the counseling services in the collegiates of 
Saskatoon and Regina, to determine if there is a difference 
in the degree of effectiveness of the service provided by 
counselors and that provided by teacher-counselors, 

Analysis of questionnaires completed by students 
and teachers indicated that more effective counseling 
service is provided to students in schools in which 
counselors are employed than in schools in which counseling 
is done by homeroom teachers. The proportions of students 
who had received help with problems of various kinds was 
Significantly higher in the schools which employed counselors, 
and the proportions of both students and teachers who 
expressed favorable opinions of their counseling services 
were also significantly higher in schools in which 
counselors were employed. 

Students showed a definite preference to discuss 
their problems with counselors rather than with homeroom 
teachers, but they did not reject homeroom teachers as 


counselors simply because they were teachers, Most of 


POARTRU A 


Heidt nme emmsauys tait titemesty s £ “ue 
fEsAd dviw sqgeo od aie yor TE eek 
<Iead diodes, eneteioeb auqie tbut 9 
to aboditem oAT  , ctemveiqne one © wari ten tie toe . 
aLoodes Siok at 2yTeR¥ ‘ootrseie sudatimbao 
arey fee ¢ kote t 
wileenyod ~skouge met Riis ar ; 


,badqnetts youse a batt? . sxoLeeitupsers af Pari sd 
: Put 
> * 


te eevsinedios sud'7 » govivice gulleeanoe 
soneisitib a at susid 7: srimnnedei, od venigo® f 
vd fehivora soivrée sig Ta asenavisoat te to carp & 
,atoleenvoo—tanossd vi Bebivorg tage bas ae 
inehirse vd bedeLanes eerigndoiveanp fo aisy seth 
iniigeiios Svz atte orca dade beteotbat gx: 
doidw ot aloalsoe at etvebudea of bebiyetq ef 
awiliseareo dotiw ut alonind mf) aady Beyetque ets 
atnebude to anol isegexq ant atedeged mooremon yeh cach 
eew hints austbiee mi le andthe once ate qiect boviacgns 
p@tolsenuos beyelqwe toldw efoadse edd at ~_— 
iwoeneiosex bre einobule ated To erok ie 
etolivage garloanucs vieds To smeéaigo © 
io ctw mi. aloodoe, mt -tetigiel -gieaak 


aGvoelb. of eonune tong 
moorencaN tt.tw ned 
Ga vane a 
. Yo veh 
— © teal 


the teacher-—counselors had rarely, or never, found that 
their ability to establish rapport with students during 
counseling interviews was impaired by their relationship 
with students in the classroom, On the other hand, a 
large majority of teachers who were serving as counselors 
considered that their relationships with students in 
the classroom were improved thereby, 

The findings of this study indicate that, to 
ensure that students receive the most effective counseling 
services available, every urban high school should have 
a qualified counselor on staff, At the same time, it 
should be possible to make formal provision for homeroom 
teachers to interview students as an integral part of 
the counseling service. If this were done, the counseling 
service would not only meet the needs of students with 
problems, it would help, in a direct way, to improve 
teacher=student relations and to maintain in the school 


a general atmosphere conducive to teaching and learning, 
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CHAPTER I 


PURPOSE OF THE STUDY, COLLECTION OF DATA, 
TREATMENT OF DATA AND DEFINITION OF TERMS 
Introduction. 

The rapid advance of science and technology in the 
Twentieth Century has put a premium on higher education, 
The ideal of secondary education for all has become widely 
accepted on this continent. Secondary schools have had to 
open their doors to virtually all students who have passed 
through the elementary grades; secondary school programs 
have been broadened to meet the needs of students with a 
wide range of abilities and interests preparing for a 
great variety of vocations. 

Students transferring from elementary schools need 
individual help to assess their strengths and weaknesses if 
they are to select suitable courses in large urban high 
schools with extensive offerings and prepare for careers 
in which they have a reasonable chance to succeed, In 
addition to the educational and vocational problems which 
most high school students face, many of them are confronted 
by other problems—-problems of home and family, problems 
of personal adjustment-—-with which they find it difficult to 
cope. Such students need assistance with their personal 
problems if they are to benefit fully from even the most 


carefully selected courses. 
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In larger schools in United States, provision for 
vocational counseling was made as early as the first quarter 
of this century and by the 1920's many counselors were also 
assisting students with their personal problems,7 In 
Canada, little attention was given to formal guidance and 
counseling until after the Great Depression of the 1930's, 
but during the past two decades central and local education 
authorities in some of the provinces have taken steps to 
make up the deficiency. 

In Saskatchewan, the Department of Education has 
emphasized the fundamental importance of adequate and 
effective counseling services; The Programme Of Studies 
For The High School* states that: 

Every student needs assistance in measuring his 
own capabilities, in choosing the type of school or 
university course which will assist him in developing 
his talents, and finally in aiding him to choose an 
occupation suited to his aptitudes and abilities. 

Guidance is referred to as "the centre of all true education", 
and individual counseling is called "the heart of the 
guidance programme", 

The Report Of The Royal Commission On Education In 


Alberta? also emphasizes the importance of counseling 


services in the schools, The report reads in part as follows: 


IR, Barry and B, Wolf, Modern Issues In Guidance-= 
Personnel Work, (New York: Bureau of Publications, Teachers 
College, Columbia University, 1957), p.26. 


2Saskat chewan Department Of Education, Programme Of 


Studies For The High School (Bulletin A). (Regina: The 
King's Printer, 1950), p.17. 


3Re fe) Of The Royal Commission Qn Education In 
Alberta, tear dmonton: The Queents Printer, 1959), p.309, 
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To judge from both curriculum and pupil personnel 
problems of the public school system, guidance and 
counseling must be considered as one of the major 
special services required, 

Approximately one-third of the briefs presented 
to the Commission made recommendations on guidance 
and counseling. While opinions were varied, all 
supported improved and extended services.... 

Of the several recommendations of the Royal Commission in 
this connection two are quoted here; 

That a thorough study of the extent, nature, and 
quality of the present guidance services in the 
province be made, 

That as soon as qualified personnel are available, 
all school systems, rural and urban, initiate or 


extend guidance and counseling services to meet 
their needs. 


Purpose Of The Study. 

While Saskatchewan's Programme Of Studies For The 
High School emphasizes the importance of counseling and 
recommends the establishment of counseling services in the 
schools, it does not specify the form which these services 
should take, Each collegiate in the larger urban centers 
has developed its own approach to the provision of a 
counseling service. In some schools full= or part-time 
counselors are employed; in other schools the task is 
undertaken by homeroom teachers coordinated by the principal 
or vice=principal, Saskatoon collegiates adopted the 
former arrangement while Regina collegiates generally 
adopted the latter arrangement. This study intended to 
compare the counseling services in the collegiates of 


Saskatoon and Regina in order to determine if there is a 
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L 
significant difference in the degree of effectiveness of 
the service provided by counselors and that provided by 
teacher-counselors, 

Because of the fundamental difference in organization 
of counseling services in the schools of the two cities, it 
seemed likely that there would be a difference in the service 
provided. Hence, the basic hypothesis of this study is 
that, although provision is made for counseling services in 
all the collegiates and technical schools of Saskatoon and 
Regina, the quality or effectiveness of the service varies 


because of differences in organization, 


Delimitation Of The Study. 

This study was concerned with individual counseling, 
not with the total guidance program, The study was limited 
to the technical high schools and selected collegiates in 
Saskatoon and Regina. Grade XII students only were asked 
to respond to student questionnaires, on the assumption 
that they had been exposed to the counseling procedures of 
their respective schools for four years and that the 
majority of them would have settled plans for further 
education or permanent employment. Such students would 
therefore be qualified to express opinions on the 


effectiveness of the counseling services, 


Collection Of Data. 


Data were collected by means of structured interviews* 


with principals and counselors, and two questionnaires? 


LSee Appendices A and B, 


2See Appendices C and D, 
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TABLE I 
THE DISTRIBUTION AND RETURNS OF QUESTIONNAIRES TO TEACHERS 


School Number Number Percentage 
Distributed Returned Returned 
100 30 20 66.7 
200 16 13 81.3 
300 19 14 Wore: 
Saskatoon 65 L.7 Yee) 
L100 140 30 75.0 
500 25 22 88.0 
600 27 26 96.3 
Regina 92 7& 84.8 
Total 157 125 TF 
(Saskatoon 


plus Regina) 


Notes: For purposes of this study only, the schools 
involved are designated by numbers and not by their names; 
Schools 100, 200 and 300 are in Saskatoon; Schools 400, 
500 and 600 are in Regina. 
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6 
completed by teachers and students. These instruments were 
prepared by the investigator during the winter session at 
the university. No formal validation of the instruments 
was attempted, but they were examined by faculty members, 
and by graduate students with high school teaching experience, 
and revisions were made in the light of criticisms offered, 

During the first two weeks in May the investigator 
visited each of the schools involved in the study, conducted 
the interviews with principals and counselors, and distributed 
questionnaires to all homeroom teachers, Distribution and 
returns of teacher questionnaires are summarized in Table I, 
Forty-seven, or 73.7 per cent, of the questionnaires 
distributed to Saskatoon teachers were returned; seventy=— 
eight, or 84.8 per cent, of the questionnaires distributed 
to Regina teachers were returned, Thus a total of 125 
teacher questionnaires were returned, which was 79.7 
per cent of the total number distributed, 

During his visit to each school the investigator 
administered the student questionnaire to two classes of 
Grade XII students. The classes were selected to include 
students in both matriculation and non-matriculation 
programs, Administration of the questionnaire by the 
investigator ensured a return of 100 per cent and, at the 
same time, the investigator was able to explain to students 
the purpose of the study and answer students! queries about 
the meaning of questions in the instrument, 


Table II shows the distribution by program, by school 
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TABLE II 


SAMPLE OF STUDENTS RESPONDING TO QUESTIONNAIRES 
SHOWING DISTRIBUTION BY PROGRAM, BY SCHOOL, AND BY CITY 


Number of Number of 
School Matriculation Non-Matriculation Total 
Students Students 
100 9 L8 Sit 
200 Lg 0) Lg 
300 Ad 5 16 
Saskatoon 98 53 151 
L400 L7 16 63 
500 55 8 63 
600 50 6 56 
Regina US 30 182 
Total 250 (75.1%) 83 (24.9%) 333 


(Saskatoon 
plus Regina ) 
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8 
and by city of students who completed questionnaires, Of 
the 333 student respondents, 250, or 75.1 per cent, were in 
matriculation programs, while eighty-three, or 24.9 per cent, 
were in non=-matriculation programs; 151 students, or 45.3 
per cent, were in Saskatoon schools, while 182 students, or 
54.6 per cent, were in Regina schools. Not all of the 
students responded to every question, but no student 


questionnaire was discarded as unusable, 


Treatment Of The Data. 


Data were tabulated by school and by city. This 
enabled the investigator to make calculations necessary for 
the comparison of data obtained from the two cities and, 
also, to show the effect of omitting, for purposes of any 
calculation, the returns from a school in which the 
organization of counseling services deviated from the 
pattern of organization in the city in which it was located, 

Because of the design of the questionnaires, it 
was usually possible to compare the proportions of affirmative 
and negative, or favorable and unfavorable, responses to 
questions received from Saskatoon respondents with those 
given by Regina respondents. To test the significance of 
difference between the proportions in any particular 
instance the proportions were set out in a two by two 
contingency table and a chi square calculated; a chi square 
Significant at, or beyond, the .05 level was accepted as 
probably indicative of a real difference attributable to 


factors other than chance, 
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Definition Of Terms. 

Guidance program, In this study the term "guidance 
program" was considered to include both group guidance and 
the following services; individual inventory service, 
information service, counseling service, placement service, 
and follow-up service, 

Counseling service. The term "counseling service" 
was used to refer to that part of the guidance program in 
which students are assisted individually in their efforts 
to solve study problems, personal problems, the problem 
of choosing a career, and the problem of qualifying for the 
career chosen, 

Counselor, A “counselor™ was defined as a member of 
a school staff whose primary job is counseling students; a 
counselor may or may not teach part of the time, 

Teacher-Counselor. A “teacher-counselor" was 
defined as a member of a school staff whose primary job 
is teaching but who counsels a number of students, usually 


those in his homeroom, 


Op N, Hatch and B, Stefflre, Administration of Guidance 


Services. (New Jersey: Prentice-Hall, Inc., 1958), p.25. 
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CHAPTER II 


SURVEY OF THE LITERATURE 


Introduction, 


General acceptance of guidance as part of the high 
school program and of counseling as part of the guidance 
program makes it unnecessary to present formal justification 
for either beyond what has been given in the previous 
chapter. Of more vital concern is the need to define 
terms, to define the roles of the counselor and of the 
classroom teacher in the guidance program, and to extract 
from the literature the principles formulated by writers 
in this field as a basis for evaluating the organizational 
practices in the schools whose counseling services are 
being compared, 

Material reviewed included books, and articles in 
professional journals. Most of the books dealt with the 
entire guidance program, and those which concentrated on 
counseling as such tended to focus on techniques of 
interviewing rather than on the organization of counseling 
services, The articles reviewed generally dealt with 
controversial issues. Very little of the material reviewed 
was derived from studies devoted to the organization of 


the counseling service; writers who dealt with organization 


lsee Introduction, pp.1=3. 
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appeared to rely upon personal experience, observation, 


and the opinions of administrators and guidance personnel, 


Counseling As Part Of The Guidance Program, 


Counseling is one of several services which comprise 
the guidance program in a school, There is general 
agreement in the literature reviewed that these services 
include: the individual inventory service, the information 
service, the counseling service, the placement service, 
and the follow-up service. While some of these services 
can in part be satisfactorily rendered to groups, they are 
generally defined as services to individual students, 

The individual inventory service is concerned with 
obtaining "data" about an individual which tend to distinguish 
him from other individuals". ~ The information service 
"embraces every type of information needed by the pupil 
in evaluating his environmental opportunities™.- The 


L 


counseling service” refers to "the work of individual 
counselling (sic) in interviews", ? The placement service 
refers both to placement of pupils within the school and 


to assistance regarding post=-school education, training, 


anc. Roeber, G.E,. Smith and C.E, Erickson, Organization 


And Administration Of Guidance Services, (New York: 


McGraw-Hill Book company, 1959), p.12. 


Pride n Gi sl6 ; 
A 


E, 


R.H, Lewis, Guidance In Secondary Schools. 
(Toronto: The Ryerson Press, 1946), p.5.. 


See Definition Of Terms, p.9, 
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and employment. It may also include assistance in obtaining 
suitable part-time and vacation employment ,© The follow-up 
service is "that series of systematic checks which are made 
to determine whether guidance services in particular and 
the educational program in general are meeting the needs 
of the individual pupil...."/ 

Of the five services which constitute a well-rounded 
guidance program, the counseling service is, according to 
Lewis®, "the most important part of the program", This 
point of view is supported by Roeber, Smith and Erickson’, 
who maintain that "the counseling service is the hub 
around which all other guidance services revolve...." and 
"the ultimate solution of personal problems can be achieved 


only through personalized assistance™, 


The Counselor And The Counseling Function, 
Few, if any, workers in the guidance field function 

exclusively as counselors, Just as counseling is but one of 

several services in a guidance program, so counseling is 

but one of several tasks performed by high school staff 

members designated as counselors, The counselor may be 


responsible for coordinating the total guidance program and 


may, himself, carry out the duties associated with one or 


eeer porat ive Study Of Secondary-School Standards, 
Evaluative Criteria. (Washington, D.C., 1950), p.232. 


7B OC. Roeber, ©&. al., op.seit., p.2l. 
Saou. Lewis, op. cit.; p.5l. 
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ils 
more of the other guidance services as well as acting as 
counselor. In addition, he may teach part of the time, 
As Barry and Wo1rt? point out, the perception of the role 
of what they call the "guidance-personnel worker" varies; 
Nevyen within the confines of a single educational institution, 
administrators, faculty members, parents, and students may 
all have different views of the role of the guidance- 
personnel worker...." 

What is the role of the guidance worker, whether 
counselor or teacher=-counselor, when functioning as a 
counselor? Roeber, et. eal assert that “counseling 
alone provides a medium through which the pupil may be 
assisted to recognize and evaluate the many factors upon 
which decisive and intelligent action hinges", Lewis? 
emphasizes the point that it is “only assistance which the 
counsellor (sic) gives"; according to Lewis the counselor 
in the individual interview provides the student with 
"a very full experience in solving his own problem or 
problems....and must never be guilty of telling a student 
what he ought to do", 

Rothney13 insists that the counseling interview 
should not be reserved for students who have problems or 


10 


Re Barry and B. Wolf, op. elite, p i268. 


llz oc, Reeber, ct. al.; op. cit., p.&. 


12p HH, Lewis, GPie, lbs y Peo. 


135 WM, Rothney, Guidance Practices And Results. 
(New Yorks Harper and Brothers, Publishers, 1958), p.29. 
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14 
who exhibit deviant behavior: 


Basic to the idea of counseling...is the belief 
that to every youth there comes a time when he 
wants to talk things over at some length with 
someone who is neither a teacher, preacher, principal, 
nor parent. He wants to be heard by someone who 
is not by definition and title primarily a subject 
matter specialist, a moralizer, a boss, or a person 
on whom he has long been dependent. And, he wants 
to talk things over even though he has not exhibited 
deviant behavior or suffered from serious difficulties, 
He wants to discuss his plans with someone who 
understands what is involved in youth's planning 
and who can, with as little bias as possible, 
consider the problems without time restrictions, 


Rothney's statement was derived from a study 
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conducted among counselors, Heifron “, who made a survey 
among high school students, found that they appear to 

expect counseling for those who have problems; they do 

not think in terms of overtly well-adjusted students needing 
help to realize their full potential, The difference 
between the counselors’ view of counseling and the students! 
perception of the counseling function suggests the need 

for more attention to the orientation of students to the 
guidance program, As Roeber, et. alt? peintiout,. “it 

is the responsibility of the school staff to educate 


pupils and the community to a recognition of counseling 


as an essential educational service", 


Lay, Heifron, "Function of Counseling as Perceived 
by High School Students", Personnel and Guidance Journal, 
October, 1960, p.133. 


158.C, Roeber, et. al., op. cit., p.ll. 
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It also seems necessary, from the point of view of 
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the same authors ~, to make administrators aware that 
counseling is a specialized task for which the classroom 
teacher's training does not necessarily fit him, They 
maintain that: 


Success of the counseling service is dependent upon 
a trained counselor. One of the perennial fallacies 
related to guidance services is the assumption that 
every teacher is or should be a counselor,...During 
several years of guidance supervision and consultation 
on local and state levels, the authors have never 
had the good fortune to observe an effective 
guidance program in which every teacher served 
as a regular counselor.... 


This opinion is general in the literature reviewed. 


The Classroom Teacher And The Counseling Function. 

Ericksont? states that "no guidance or counseling 
program can neglect the classroom teacher", but he goes on 
to say that: 


Few schools, if any, will find it possible to 
delegate all counseling responsibilities to teachers, 
They will find this ‘extra't assignment is not taken 
as seriously as some of the teachers! other 
responsibilities. They will find the majority of 
the faculty untrained and uninterested in attaining 
sufficient specialized counseling competence. 

They will also find that most of the teachers are 
too overloaded to carry on intensive individual 
counseling, regardless of their interest or ability 
for these responsibilities. They will find that 
distinct interests and abilities are needed for 
successful counseling.... 


He goes on to suggest that the teacher has a "compelled" 
relationship with students and that to be most effective 


counseling must proceed from a basis of voluntary association, 


165 c, KRoeber, 6t. al., Op. cit., p10. 
cals Erickson, The Counseling Interview, 
(New York: Prentice-Hall, Inc., I3sCy, pp.97-98, 
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Erickson's opinion is supported by a majority of 
writers. In the publication of the Cooperative Study of 
Secondary-School Seana aae this statement appears with 
reference to guidance services: ",..,.,Although every teacher 
and administrative officer should be prepared to participate 
in guidance activities, the services of competent counselors 
who have specialized training should be available...." 
Hatch and Stefflret? assert that no teacher should be 
designated “counselor-teacher™ unless he is competent to 
perform the counseling function, 

All teachers should be prepared, within the limits 
of their competence, to help students with their problems, 
All teachers should help with the detection of maladjustment 
in students. All teachers should be aware of their own 
limitations in the field of guidance and counseling, and 
should always make available to the student the services 
of the staff member most competent by virtue of interest, 
experience, or training to deal with the student's particular 
problems; in some cases that may be the teacher himself 
or another teacher, but in some cases it should be a 


person trained in guidance and psychology. 


The Principal And The Counseling Service. 


It must be assumed that the principal is convinced 


of the value of a guidance program and of the counseling 


186 operative Study of Secondary=-School Standards, 
Ope Cites Pe22l. 


192 .N. Hatch and B, Seeitire, op. cit., p.165. 
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“id 
service as part of that program, As in other phases of 
the school program the principal must give leadership. “° 
He must take the lead in assessing the particular needs of 
his school for counseling services; he must schedule time 
for counseling; he must determine the adequacy of existing 
facilities for counseling and, if they are not adequate, 
he must take the lead in having them improved; he must 
assess the interests and qualifications of his staff to 
determine if the present staff includes members competent 
to serve as counselors or willing to be trained as counselors, 
or if it is necessary to hire trained counselors; he 
must take the lead in familiarizing staff and students 
with the counseling service so that it will be properly 
utilized; he must continually evaluate the counseling 
service to determine if it is effective or if changes are 
needed to make it effective. Although he gives leadership, 
the principal should utilize fully the interests and 
special competences of his staff; he must be prepared to 
defer on occasion to the opinions of staff members with 
specialized training, yet he must accept responsibility 
for establishing priorities so that other aspects of the 
total school program are not neglected in order to satisfy 


the demands of staff members involved in counseling. 


Organizing The Counseling Service. 
Although it is generally acknowledged that the 


20¢ .E, Erickson, op. cit., p.95. 
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18 
organization of the guidance program, and of the counseling 
service as part of that program, will vary, and in fact 
should vary, from school to school, there are certain 
principles of organization which are supported by a majority 
of writers who deal with the subject. These principles 
touch every aspect of the counseling service--allotment of 
time, facilities, personnel, methods of assigning students 
to counselors, number of students per counselor, method 
of arranging counseling interviews, and the utilization of 
information obtained through counseling, The principles 
are usually stated in terms of the ideal, but it is 
conceded that the organization of the counseling service in 
a school might be less than perfect in one or several 
respects and still be effective. Local factors affect 
organization and no two schools develop their programs in 
the same eae A successful service evolves gradually 


22 Nevertheless, a set of 


from one stage to another, 
standards is useful as a basis for evaluating existing 
programs and as a guide in establishing a service for 


the first time, 


Scheduling counseling time, Counseling services 


should be available during the school day for all students,” 


2l¢.E, Erickson, op. cit., p.109. 
22m .C. Roeber, et. al., op. cit., p.27. 
23 cooperative Study sop. ceit s5p.231. 
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19 
"Incidental counseling before and after school...cannot 


be described as a counseling service,, 1-4 


Counseling facilities. Adequate office space, 


equipment, and materials must be provided for counselors.” 
Ideally, the counseling facilities of a school comprise 

a cluster of rooms including counselors' offices, accommodation 
for a clerical assistant, and a students! information room 
which can double as a waiting room, Counselors! offices 

should be private, quiet, and attractively decorated, and 

so furnished that they serve both as private offices and 


as interviewing rooms, 


Location of counseling facilities. The proper 


location of counseling facilities in the school is not 

a settled point in the literature reviewed. However, 

certain broad generalizations can be deduced: the counselors! 
offices should be located with the convenience of the 
students in mind; they should be located so as to facilitate 
the use of student records by all concerned--counselors, 
administrators, and teachers; and they should be so 

located that counselors are not closely linked in the minds 


26 


of students with the administration, 


Clerical assistance, The point has already been made 


that counseling is a specialized task and is most adequately 


Zhe ic, Roeber, ct. al., op. cit., p.10k. 
~> Cooperative study, op. ¢it., p.2351. 
26m .C. Roeber, et. al., op. cit., pp.110-111. 
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20 
performed by personnel with special training and experience, 
Full utilization of the services of qualified counselors 
can be achieved only if they are provided with clerical 


assistance on a full=- or part-time basis. 


Counselor load, The number of students per counselor 
should not be excessive,~“ Hatch and Stefflre~® put the 
maximum load for a full-time counselor at five hundred 
counselees, but point out that if the "guidance worker 
is expected to perform the normal responsibilities for 
all five of the guidance services" he should not have 
more than 250 counselees, If the counselor teaches part 
of the time, his counseling load should be calculated on 
a basis of one hundred counselees for each hour per day 
of released time; but, if he is also responsible for the 
other guidance services, the number of counselees should be 
halved. With loads up to the maximum suggested by Hatch 
and Stefflre a counselor can do effective work; ideally, 

a load below the maximum would be desirable on a continuing 


basis. 


Assignment of students to counselors. Where the 


work of counseling is shared by two or more staff members 
some system must be adopted for assigning students to 


counselors. Several methods of assigning counselees are 


27¢.E, Erickson, op. cit., p.10l. 


28) N. Hatch and B, Stefflre, op. cit., pp.213-214. 
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referred to in the literature: assignment by class, 
assignment by sex, assignment by program, assignment by 
name (alphabetical), and pupils' free choices, Only the 
last of the methods listed recognizes that personality 
factors may affect rapport between counselor and student, 
but since this method would remove control over counselor 
loads, it is not practical. It is more feasible to use 
one of the other methods of assigning students and to 
rely upon counselors to transfer students with whom 
they are unable to work effectively, Apart from such 
exceptional circumstances, it is generally agreed that a 
student should remain the responsibility of one counselor 


for as long as possible. 


Arranging interviews. There are several methods by 
which interviews are arranged: counselors call in students, 
administrators refer students to counselors, teachers 
refer students to counselors, and students initiate their 
own interviews (self-referral). Each of these methods has 
its place although ideally self-referral is desirable, 
Counselors may find it advisable to have “get-acquainted" 
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interviews with all incoming students, in which case 
they will either interview prospective students in the 
"feeder" schools or will call in all new students as early 


as possible in each school year, Pre-entry interviews at 


295 Cc, Reevers cue alt, op! cit, péli3: 
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22 
at "feeder" schools may be carried out in conjunction with 
testing and assessment for the purpose of placing students 
in appropriate programs and sections in the high school. 
These initial interviews give the counselor an opportunity 
to explain the guidance services and their functions, 
Administrators and teachers may deem it necessary on 
occasion to refer students for counseling; however, they 
should be prepared to exhaust their own resources for 
assisting students before referring them to counselors. 
Roeber, et. aise maintain that such referrals should be 
handled by the counselor so that eventually they become 
self-referrals, because the “attitude of seeking counseling 


is....the only effective type of motivation toward counseling", 


Recording interviews. Viewpoints about the 
advisability of keeping records of counseling interviews 
differ, but Roeber, et. Bie 5 suggest that a busy counselor 
who sees several students each day will find that records 
in summary form provide a means of reviewing past actions 
and decisions before the next interview, There is no 
suggestion that such records should be directly useful 


to anyone but the counselor, 


Following through, Whether or not the counselor 


makes a detailed report of each interview, he must in each 


305 c. Roeber, et. al., op. Git., p.lLZ. 


Plipid., p.125. 
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23 
case consider what follow-up action, if any, should be 
taken. He must consider what information obtained in 
the interview he should pass on to the administration or 
staff and what he must treat as confidential, He must 
decide if it is necessary to enlist the aid of members of 
the school staff, or of community agencies, to help a 
student with a problem. “Generally, in making decisions, 
the counselor must consider the welfare of the pupil, 
the school, society, and his fellow workers", but he gives 


his "primary allegiance* to the counselee.?* 


Criteria Of A Good Counseling Service. 

The criteria presented here were derived from the 
studies reviewed, Each of the criteria receives general 
support in the literature and does not represent the 
thinking of only one authority. 

In summary form the criteria are as follows: 

1. The counseling service is central to the guidance 
program, 

2. Staff members acting as counselors are qualified 
to perform this task. 

3. All teachers are prepared, within the limits of 
their competence, to help students to solve 


their problems, 


32m OC, Reeber, ec. al.; op. cit.; p.127. 
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2h, 
The school principal gives leadership. 
Counseling services are available during the school 
day for all students, 
Adequate office space, equipment, and materials 
are provided for counselors, 


Counseling facilities are so located that they are 


convenient for students, teachers and administrators, 


but they are not so located that counselors are 
closely associated with the administration in 
the minds of students, 

Clerical assistance is provided so that the 
services of qualified counselors are fully 
utilized in the performance of their primary 
function, 

A student has the same counselor over a long a 
period as possible. 

An effort is made to increase the proportion of 
student-initiated interviews. 

Written reports or records of counseling interviews 
are kept by counselors for their own use and not 
as a service to teachers or the administration, 

In making decisions about action to be taken on 
behalf of his counselees, the counselor considers 


the welfare of the student, the school, and the 


community, but his first loyalty is to the student. 
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CHAPTER III 


ORGANIZATION OF THE COUNSELING SERVICES 
IN THE SCHOOLS INVOLVED IN THE STUDY 
Introduction, 

The purpose of this chapter is to make clear the 
general differences which exist in the organization of 
counseling services between the high schools of Saskatoon 
and Regina, There are differences in organization and 
administration of counseling services even among the 
schools within each city, but the Saskatoon schools tend 
to conform to one pattern of organization while those in 
Regina tend to follow a different pattern, An exception 
is the Regina school designated as 400 in this study; 
because of changes introduced in September, 1961, this 
school, strictly speaking, conforms to the pattern of 
neither city, but it was not ruled out as a subject of 
study since the changes are recent and have not yet been 
fully implemented. 

Information for this chapter was gathered by means 
of interviews with principals, vice=principals, and staff 
members formally designated as counselors in each school, 


and the investigator's own observation and experience. 


I, SASKATOON SCHOOLS 
The counseling services in each Saskatoon school 
will be described separately, then the general characteristics 


of counseling services in Saskatoon collegiates will be set out, 
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26 
School 100. 

School 100 is a technical high school with an 
enrolment of day students for the year 1961-62 of 
approximately eight hundred, and a staff of forty-nine 
teachers, Students were divided into thirty homerooms, 

Homeroom teachers were allotted no time for counseling, 
Two "specialist" counselors were employed; one for boys, 
one for girls, The boys' counselor (male) had twenty-three 
of the thirty-five periods per week free for counseling and 
related duties; the girls' counselor (female) had eighteen 
of the thirty-five periods per week free for counseling 
and related duties, 

In addition to the counseling service, the counselors 
were jointly responsible under the principal for providing 
for the administration of intelligence tests and other 
measuring instruments, for maintaining an information 
service for students, for providing a placement service 
for students, and for maintaining at least a limited follow-up 
service, Clerical assistance was provided; the amount 
varied with the need from half-time to full-time, 

As a matter of policy, the "guidance center" of 
the school was located on a different floor and at a 
considerable distance from the administrative offices, 
Figure 1 shows the physical arrangement of the counseling 
facilities, 

Counseling interviews were not formally scheduled in 
the timetable. About 25 per cent of the interviews, the 


counselors estimated, resulted from referrals by the 
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27 
administration or by teachers; about 75 per cent were 
initiated by students, Student responses indicated that 
104 out of 268, or 38.8 per cent, of the interviews reported 
were initiated by students, Each spring the counselors 
visit "feeder" schools and interview Grade VIII students 


who have made application to attend School 100, 
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FIGURE 1 
DIAGRAM OF COUNSELING FACILITIES IN SCHOOL 100, 


A cumulative record folder initiated for each student 
in the elementary schools is forwarded to the high school 
when the student transfers. In School 100, information 
is added to each student's record and by the time a student 
has reached his last year of high school, the folder usually 


contains: a personal information form; an autobiography; 
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28 
test results; Christmas, Easter and June examination 
scores for each year of attendance; and brief reports of 
all counseling interviews. A picture is obtained each 
year and is added to the file to assist in identification 
and to serve as a further record of the student's development, 
When the student leaves school, the pertinent information 
from his cumulative record is transferred to a small card 
with the latest picture of the student attached. The 
card is then filed for use in follow-up studies and in 
dealing with requests for information about students. 

Cumulative record folders and the "follow-up" file 
are kept in the “guidance center"; all staff members have 
access to them, This is not the only means by which teachers 
are made aware of information about students collected 
by counselors. Informal liaison between counselors and 
teachers goes on continuously. "Class clinics", that is, 
conferences of principal, vice=principal, counselors, 
homeroom teacher, and all subject teachers of each class 
are held at least once, and sometimes twice or three times, 
a year. The aim of the meeting is to “review the data on 
each student and to discuss ways and means of improving 
the progress of the class as a whole, and of each student 
who may be giving trouble of any kina 1 In preparation for 
each clinic the counselors summarize pertinent information 
on each student=--subject marks, results of intelligence 
tests, health, and similar data--and circulate these 


summaries to the teachers concerned. At the clinic, each 


itGuidance Program—-1958-59." (Saskatoon Technical 
Collegiate, 1959). (Mimeographed, ) 


8S 


to edroges Teta baw “hi be 

doses heniseds ai ents ig cy awe iver. ga 

HoLtE ition ot fri’ jekees: ot ‘unease BS 1b 
Saemqoleveb etuashysa add 2, bigot wait 8 as vives 

cotteertotne ons 0td19q | ont <feenbel sents el ch et 

biso Efene «6 of bows engrd ak: frovet ewidetvmud 22d mont” : - 

rr 


eit berlostds gtnebude sty Io” owseokg Jectal sit A Agi 

ac Hts 29 tbyde qusweLle? wet ‘seit “ret petit eri ae | 
.ednebude tuods a0 Sd ptao Lit tot seed sl 
elit *ooewol lot" arz bas exeblo® stone. ovr . “a : 
even atedism tteda ifs ;"igdaeo sonebiug* ens ai ” 
Btedondy doidw yd empem Ylad oil dom et acit -aedd od 8 
hedagiles avnebuse suods ‘no tdettenotink te ose Shan 
bus exolseiiion neswded nowisil Lame tal : coteenuee y 
cel jeds ."eotatio easron - ylasroun kemeo fo Pane" th 
‘Geto leeadoo faq ioninqneeey legions 40 
seals dose to ersdosed tootdue Eis ae , 
~aemisy senid so saiws eenpcenoe Sits. irene seeas 4 


ree gnivaem Siete 


srivoudsl. to eneem bus eyaw aemRmee 
tnebuse dose To brs .olodw 6 ap eiees ; 
: Uy i 


tol potvaraqenq of L guen i tae To. 


no itenre tat ameehoreg a 
jonny Dupme 34.4 


' rey 
i 


29 
student is discussed and recommendations for action are 
made, Recommendations may be directed to homeroom teacher, 
subject teachers, counselor, vice-principal or principal 
depending upon the nature of the problems, Summaries 
of class clinic findings and suggested action are distributed 
to the staff members concerned within a few days of the 


clinic, 


School 200. 

This school, which offers academic courses primarily, 
had an enrolment for 1961-62 of about 425 students, and 
a staff of twenty-four teachers. Students were divided 
into sixteen homerooms, 

Homeroom teachers were allotted no time for 
counseling. Counseling was done by two staff members; a 
girls' counselor (female) who had fifteen out of the 
thirty-five periods per week free for counseling and 
related duties, and a boys' counselor (male) who had 
twelve out of the thirty-five periods per week free for 
counseling and related duties, Time allotted for counseling 
varies from year to year according to the enrolment. 

Until 1961 the "guidance center" of this school was 
located on the floor below the administrative offices. 

The present arrangement, shown in Figure 2, was deliberately 
provided for in recent renovations to facilitate liaison 
between counselors and administrative personnel, and to make 
records readily accessible to both, Students may enter the 


guidance center without passing through the administrative 
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FIGURE 2 
DIAGRAM OF COUNSELING FACILITIES IN SCHOOL 200. 


offices. This is considered of importance; it is looked 
upon as a satisfactory alternative to complete separation 
of counseling facilities and administrative offices. 

It is policy in this school to arrange interviews 
for students; interviews are arranged by the counselors! 
secretary to coincide with students' spare periods if 
possible, Counselors estimated that about 10 to 15 per 
cent of all interviews were initiated by students, Student 
responses indicated that twenty-three out of 197 interviews, 
or ll.l per cent, were student-initiated. As in the case 
of School 100, counselors in this school visit feeder 
schools each spring to interview Grade VIII students who 
have made application to enter School 200, 

Cumulative records are maintained for all students; 
they are filed in the main office adjoining the guidance 
offices, Clerical assistance is provided for counselors as 


needed; the proximity of the guidance offices and main 
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34 
offices makes it relatively easy to cooperate in the use 
of personnel and facilities, 

Records maintained by the counselors are accessible 
to all staff members, Staff members consult the counselors 
informally about problem students and students with problems, 
Class clinics, organized as in School 100, are held at 
least once, and sometimes two or three times, a year for 


each class, 


School 300. 

School 300, a composite collegiate, had an enrolment 
for the year 1961-62 of about six hundred students, and 
a staff of twenty-nine teachers, Students were divided into 
nineteen homerooms, 

Homeroom teachers were allotted no time for counseling, 
Counseling was done by two staff members; a girls’ 
counselor (female) who had fifteen out of the thirty-five 
periods per week free for counseling and related duties and 
a boys! counselor (male) who also had fifteen out of the 
thirty-five periods per week free for counseling and 
related duties. Each of the counselors devoted thirteen 
of the remaining periods to group guidance in the classroom, 
Clerical assistance was provided for counselors on part-time 
basis, 

School 300 is relatively new and, unlike the older 
schools, counseling facilities were included in the original 
plans. The accompanying diagram (Figure 3) shows the 


physical arrangement of the guidance center and its 
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relationship to other offices. Cumulative record folders 
are divided; those for girls are kept in the office of 
the girls' counselor, those for boys are kept in the office 
of the boys' counselor, These records are not directly 
accessible to teachers or to administrative personnel, since 
the counselors! offices are used for interviews. It should 
also be noted that in this plan the room used by students 
waiting for counseling interviews is also likely to be 
used by students waiting to see the vice=-principal; the 
vice=-principal is responsible for all minor discipline in 
the school, 
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DIAGRAM OF COUNSELING FACILITIES IN SCHOOL 300, 


It is policy in this school for counselors to 
arrange interviews with students. Counselors estimated 
that about 10 per cent of all interviews were initiated 


by students; student responses indicated that out of 236 
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33 
interviews forty-nine, or 20.8 per cent, were initiated 
by students, As in the other schools in Saskatoon, 
counselors in School 300 visit feeder schools each spring 
to interview Grade VIII students who have made application 


to attend School 300, 


Characteristics Of The Counseling Services In Saskatoon 
Collegiates. 


Although the organization of counseling services 


varies from school to school in Saskatoon certain common 
characteristics are distinguishable, Regular monthly 
meetings of the counselors of all public high schools in 
the city help to ensure a degree of uniformity in counseling 
practices and enable counselors to coordinate their 
efforts when necessary. 

Features common to the counseling services in 
Saskatoon collegiates include: 

1. Homeroom teachers are not allotted time for 
counseling, 

2. Counseling is done by specially designated staff 
members in each school; one for boys (male in 
each case), one for girls (female in each case). 

3. Clerical assistance is provided for counselors 
in each school, 

4, Counselors are usually responsible for at least 
some of the other guidance services in the school. 

>. Class clinics are the main means of coordinating 
the efforts of counselors and classroom teachers 


in dealing with student problems and problem students, 
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6, All counselors hold pre-entry interviews with 
Grade VIII students each spring, The work of 
the counselors throughout the city is 


coordinated for this task, 
II, REGINA SCHOOLS 


The counseling services in each Regina school will 
be described separately, then the general characteristics 


of counseling services in Regina collegiates will be set out. 


School 400, 

School 400 is a technical high school with an 
enrolment of day students for the year 1961-62 of about 
1050, and a staff of fifty-eight teachers, Students were 
divided into forty homerooms, 

Until the beginning of the 1961-62 school year no 
allotment of time for counseling services was made in 
this school; homeroom teachers counseled students if 
requested to do so or if they saw a need for it, but they 
did so incidentally during the school day or after school 
hours. A guidance committee consisting of three teachers 
coordinated other guidance services such as the individual 
inventory, and a students' information service. Considerable 
effort was put forth by certain teachers to meet the need 
for a placement service for students. 

At the beginning of the 1961-62 school year, one 
staff member (male) was released from teaching duties for 


50 per cent of his time to do guidance work; another staff 
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member (female) was released for 25 per cent of her time 
for the same purpose, Even so, no time was formally 
scheduled for counseling; the male guidance worker devotes 
most of his released time to other guidance services and 
does 90 per cent of his counseling after school hours, 

The female guidance worker concerns herself mainly with 
placement service and does little counseling as such, 
Homeroom teachers still do incidental counseling on the 
same basis as before, 

With the reorganization of guidance services in 
September, 1961, facilities were provided for guidance 
workers, The physical arrangement of these facilities is 
shown in Figure 4, 

All student records are kept in the main office. A 
secretary from the main office provides the clerical 
assistance needed by the guidance workers; it involves 
approximately one-fifth of the time of one secretary. 

Information obtained through counseling which might 
be immediately useful to the administration or to teachers 
is passed on verbally and not in written form, Counselors 
are careful to respect the confidence of students; no 
information given in confidence is passed on or put on 
file, Teachers may consult student records in the main office. 

An evaluation of the guidance program in this school 
is being carried out by the guidance committee, of which 
the vice=principal is a member, The recommendations of 
the committee, which will incorporate suggestions by the 


guidance workers, may lead to further changes, 
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FIGURE 4 
DIAGRAM OF COUNSELING FACILITIES IN SCHOOL 400, 


School 500. 

School 500 is a composite collegiate with an 
enrolment for the year 1961-62 of about 825 students, 
and a staff of thirty-seven teachers. Students were divided 
into twenty-five homerooms, 

The guidance program is coordinated by the vice= 
principal, All homeroom teachers are allotted time for 
counseling students. The allotment this year was one 
period of forty-three minutes per week per homeroom teacher, 
making a total of twenty-five counseling periods in a 
thirty-five period week, One teacher was allotted time 
for administering individual intelligence tests to students, 
Other staff members took responsibility for maintaining an 
information service for students but they were allotted 


no time for this work, 
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The accepted practice in this school is for teacher- 
counselors to arrange counseling interviews with students; 
students responding to questionnaires indicated that only 
about 3 per cent of their interviews were self-initiated., 

No clerical assistance is provided directly to home- 
room teachers when they are functioning as counselors, 
Teacher-counselors place brief reports of interviews in the 
cumulative record folders, which are kept in the main office. 
Information obtained through counseling which might be 
immediately useful to the administration or to teachers is 
passed along verbally. The teacher-counselor must decide 
what information is to be treated as confidential, 

Figure 5 is a diagram of the counseling facilities 


in this school, 
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FIGURE 5 


DIAGRAM OF COUNSELING FACILITIES IN SCHOOL 500 
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School 600. 

School 600 is a composite collegiate with an 
enrolment for the year 1961-62 of about 950 students, and 
a staff of forty teachers. Students were divided into 
twenty-seven homerooms, 

Guidance services in this school are coordinated by 
the vice=principal. All homeroom teachers are allotted time 
for counseling students. The allotment this year averaged 
sixty-five minutes per week per homeroom teacher. Two 
staff members with special qualifications were allotted 
an additional period each and counseled students with 
special problems if asked to do so by teacher-counselors 
or by the administration, 

All student records are kept in the main office, 
Teacher=counselors are expected to place brief reports of 
counseling interviews in the cumulative records. No 
clerical assistance is provided directly to staff members 


who counsel students, 
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FIGURE 6 


DIAGRAM OF COUNSELING FACILITIES IN SCHOOL 600, 
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39 
It is policy in this school that each student be 
counseled at least twice during each school year, Students 
responding to questionnaires indicated that less than 7 
per cent of their interviews were self-initiated, 
Figure 6 is a diagram showing the arrangement of 
counseling offices and their location relative to other 


offices, 


Characteristics Of The Counseling Services In Regina Collegiates. 
Schools 500 and 600, though they differ in details 
of organization, generally conform to what may be called 
the Regina pattern of organization of counseling services, 
School 400 deviates from the pattern in several important 
respects. 
Characteristic features of the organization of 
counseling services in Regina collegiates include: 
1. Specialist counselors are not employed, 
2, Homeroom teachers are responsible for the counseling 
of students and are allotted time for that purpose. 
3. The counseling service, as part of the guidance 
program, is under the general supervision of the 
vice-principal, 
4. No clerical assistance is provided directly for 
those responsible for counseling. 
5. Facilities provided were designed as counseling 
rooms only and could not be used as guidance 
centers without considerable extension and renovation, 


6, All student records are kept in the central office. 
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III, EXTENT TO WHICH COUNSELING SERVICES IN THE 

COLLEGIATES OF SASKATOON AND REGINA CONFORM 

TO THE CRITERIA OF A GOOD COUNSELING SERVICE 
Criterion One, 

The counseling service is central to the guidance 
program, 

Judged strictly on the basis of total time allotment 
to staff members responsible for counseling, the counseling 
services in the schools in each city appear to meet this 
requirement equally well. The time scheduled for counseling 
and related duties in the schools in each city is, on 
the average, the equivalent of one staff member's full 
working time, 

The counselors in the Saskatoon schools all 
indicated that they normally gave counseling priority over 
their other duties. In response to the question, "When 
your counseling duties and other duties conflict, to which 
do you give priority?" only 13.1 per cent of the Regina 
teachers responding indicated that they gave priority to 
counseling, However, the position of the Regina respondents 
was not actually comparable with that of the counselors 


in the Saskatoon schools. 


Criterion Iwo. 

Staff members acting as counselors are qualified 
to perform this task, 

The amount of specific training for counseling 
claimed by counselors in Saskatoon collegiates varied from 


a single summer school course to a master's degree in 
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Educational Psychology. The typical homeroom teacher in 
Regina is a subject matter specialist with no training for 
counseling, but there were a few teachers who claimed some 
qualification in this field, The highest qualification 
for counseling noted among Regina teachers was a master's 
degree in Educational Psychology. It would be fair to 
say that all designated counselors in Saskatoon are better 
qualified for the task than is the average homeroom 
teacher in Regina, but the average increment of training of 
counselors over homeroom teachers is not at the present 


time very substantial, 


Criterion Three. 

All teachers should be prepared, within the limits 
of their competence, to help students with their problems, 

There is no objective basis for comparing the two 
systems in this connection, The percentage of Regina 
teachers who considered themselves competent to counsel 
students was greater than that of Saskatoon teachers for 
five out of six categories of student problems, However, 
because all of the teacher respondents were homeroom 
teachers, this can only be interpreted to mean that Regina 
teachers required to act as counselors considered that they 
had acquired a certain competence in the performance of 
the task. It does not necessarily reflect greater readiness 
on the part of Regina teachers to help students solve 


their problems, 
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Criterion Four, 

The principal gives leadership. 

All principals interviewed agreed that counseling is 
a necessary service in the high school, Principals were 
not in agreement about the appropriate method of organizing 
the counseling service, as the differences between the two 
systems indicate, but each principal interviewed had in 
the recent past demonstrated a readiness to initiate 
changes for the improvement of counseling services, The 
principals of Schools 100, 300, 400 and 600 had all 
increased the allotment of time for counseling in their 
schools, the principals of Schools 200 and 400 had recently 
supervised the improvement of counseling facilities in 
their schools, the principal of School 500 had been active 


in the organization of a provincial association of counselors, 


Criterion Five. 

Counseling services are available during the school 
day for all students, 

With the exception of School 400 in Regina, counseling 
during the regular school day is the accepted practice. 
With the exception of School 100, and School 400, it is 
policy to arrange interviews for all students, Schools 100 
and 400 support fully the principle that the most effective 
counseling interviews are those initiated by students, 
School 400 makes the further assumption that students who 
really need counseling will make time for it after regular 


school hours, 
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Variations in the average number of interviews per 
student over four years of high school show to some extent 
the effects of different policies and practices. In School 
100, the average was 4.6 interviews per student; in School 
200, it was 4.1; in School 300, it was 5.1; in School 400, 
it was 1.8; in School 500, it was 4.43; and in School 600, 
it was 5.4, The average number of interviews during four 
years of high school reported by Saskatoon students was 


4.6, the average number reported by Regina students was 3.8. 


Criterion Six. 

Adequate office space, equipment, and materials 
are provided for counselors. 

The Saskatoon schools fulfil the requirement for 
the provision of counseling facilities more adequately 
than do the Regina schools. Only School 400 in Regina 
meets the standards suggested, and its facilities were 
provided only during the year in which this study was made, 
The counseling facilities in Schools 500 and 600 were 
designed to meet the needs of teacher=counselors rather 
than specialist counselors responsible for other guidance 
services, 

Generally speaking the counseling offices in the 
other schools are more attractive than those in Schools 500 
and 600, Attractiveness is achieved not only by hanging 
window drapes and arranging furniture for comfort and 
convenience, it can be increased by wall-charts and displays 
of materials helpful to students, by shelves containing 


books and pamphlets helpful to the counselor and the student, 
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and by desk accessories which make that piece of furniture 
seem less of a barrier between counselor and student. 
Roeber, et. sa consider that an attractive setting 
contributes to the responsiveness of students in the 
counseling situation, No doubt it would also contribute to 
the counselor's feeling of well-being; two teacher 
respondents in School 600, replying to an open-end question 
asking for suggestions for improving the counseling service, 
offered the opinion that counseling rooms should be made 
more attractive. 

The fact that the doors to counseling rooms in 
Schools 500 and 600 are kept locked except when the rooms 
are actually in use, necessary though this may be, is not 
likely to ee ae with the helpfulness and 
accessibility of counseling. The guidance areas in the 
Saskatoon schools and in School 400 in Regina are generally 


open throughout the day. 


Criterion Seven, 

Counseling facilities are so located that they are 
convenient for students, teachers and administrators, but 
they are not so located that counselors are closely 
associated with the administration in the minds of students. 

This criterion makes more than one demand and is 
difficult to achieve. Usually the location of the counseling 
rooms in a school reflects an emphasis on one of the 
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requirements of the criterion at the expense of others, 
School 100 emphasized the separation of counseling rooms 
from the administrative offices but, since the counselors 
keep most of the student records, this was accomplished 
at the expense of convenience for administrative personnel, 
In School 300 the counseling facilities are located in 
the same area as the administrative offices but, because 
students awaiting counseling interviews share the waiting 
room with those who are there to see the vice=-principal, 
students must associate counselors to some extent with the 
administration, Furthermore, because records are kept in 
the counselors’! offices, the value of having these facilities 
close to the administrative offices is partially lost. 
School 200 adopted a compromise designed to meet the 
requirement of convenience for all concerned but still 
achieve the effect of separating counselors from the 
administration; a separate entrance from the main hall 
to the counseling area is provided, but there is an 
interior door linking the main office and the counseling 
area which makes student records accessible to all concerned. 
In the Regina schools studied the counseling 
facilities are adjacent to the administrative offices but 
are not linked to them as in School 200, Since, in the 
Regina schools, all records are kept in the main offices 


the requirement of convenience for all is not fully met, 


Criterion Eight. 


Clerical assistance is provided so that the services 
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L6 
of qualified counselors are fully utilized in the performance 
of their primary function, 

The Saskatoon schools generally meet this requirement 
by providing clerical assistance to counselors on a 
flexible part-time basis. Clerical assistants set up 
counseling interviews for students, keep records up-to-date, 
assist with correspondence, and help prepare material for 
class clinics. 

In the schools which conform to the general pattern 
of organization in Regina, no clerical assistance is 
provided directly to those responsible for counseling. 
School 400 deviates from the general pattern but even in 
this school the amount of clerical assistance provided 


was at the time of this study still relatively limited. 


Criterion Nine, 

A student has the same counselor over as long a 
period of time as possible, 

In the Saskatoon schools where there is a boys' 
counselor and a girls' counselor in each school, a student 
generally has the same counselor throughout his four 
years of high school. In Regina schools where homeroom 
teachers are primarily responsible for counseling a 
student may have as many as four different counselors 


during his four years of high school, 


Criterion Ten, 


An effort is made to increase the proportion of 


student=-initiated interviews. 


47 
This can be achieved partly by adhering to a policy 
of not scheduling any interviews, but it will be fully 
achieved only if students are properly oriented to counseling 
and have complete confidence in their counselors, While 
it is desirable to increase the proportion of student- 
initiated interviews, counselors and classroom teachers 
still have a responsibility to arrange interviews for 
extremely shy or withdrawn students who might fail to 
seek counseling although they have need of it. 
Student responses to questionnaires indicated that 

in the Saskatoon schools 25.5 per cent of the interviews 
reported were student-initiated, while in the Regina 
schools 12.5 per cent of the interviews resulted from self- 
referral by students. Omitting School 100, where no 
counseling interviews are formally scheduled, the percentage 
of student-—initiated interviews in Saskatoon schools becomes 
16.6, Omitting School 400, where most of the counseling 
is done after school hours, the percentage of student—- 
initiated interviews in Regina schools becomes 4.9, In 
either case the percentage of student-—initiated interviews 
reported by student respondents was considerably higher in 


the Saskatoon schools than it was in the Regina schools, 


Criterion Eleven, 

Written reports or records of counseling interviews 
are kept by counselors for their own use and not as a 
service to teachers or administrators, 


Practices varied so much from school to school and 


L& 
from counselor to counselor that no general pattern emerged 
in either city. It may be observed that principals! 
responses to questions suggested that, in schools where 
counseling is done by homeroom teachers, principals are 
inclined to require that a record of each interview is filed, 
while principals in schools where counselors are employed 


tend to leave this to the discretion of the counselors, 


Criterion Twelve. 

In making decisions about action to be taken on 
behalf of his counselees, the counselor considers the 
welfare of the student, the school, and the community, but 
his first loyalty is to the student. 

While all counselors interviewed expressed the view 
that counseling is primarily a service to students, they 
acknowledged a responsibility to pass on to the principal 
and staff information useful to them when this can be done 
without violating a student's confidence, Both principals 
and counselors in Saskatoon expressed the feeling that 
their working relations were harmonious, The principals 
not only expressed confidence in the counselors but 
suggested that the employment of counselors permits a 
division of work which enhances the effectiveness of all 
staff members in the performance of their primary tasks, 

Proponents of the system used in Regina maintain 
that teachers should, because of their professional 
training, be capable of maintaining proper relationships 
with and attitudes to students, fellow teachers and 


administrative personnel, However, it must be pointed out 
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49 
once again that only 13.1 per cent of Regina teachers 
indicated that they gave priority to counseling when 
faced with a conflict of duties. From this it can be 
deduced that they look upon themselves primarily as 
teachers not as counselors; the appropriate relationship 
between teacher and student is not necessarily the same 


as that between counselor and student .? 


Se 


3¢.E. Erickson, op. cit., pp.99-100. 
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CHAPTER IV 


RELATIVE EFFECTIVENESS OF COUNSELING SERVICES 
IN THE COLLEGIATES OF SASKATOON AND REGINA 
Introduction, 

The purpose of this chapter is to compare the relative 
effectiveness of the counseling services in the collegiates 
of Saskatoon and Regina in order to determine if the 
effectiveness of the counseling service in a school is 
dependent upon the way in which the service is organized. 
Effectiveness was gauged primarily in terms of the service 
rendered to students, and student opinion of the adequacy 
of the service in the schools. Service to teachers, and 
teacher opinion of the adequacy of the service in the 
schools, were also considered as indicators of effectiveness, 

Information for this chapter was obtained mainly from 
questionnaires completed by students and teachers; some 
use was made of notes taken by the investigator during 
interviews with principals and specialist counselors, Data 
were tabulated by school and by city, and tests of the 
Significance of the differences observed were applied 
whenever such a procedure seemed to be warranted, 

Since the characteristics of the organization of 
counseling services in the schools of each city were 
presented in Chapter III, a minimum of description is 


included in this chapter, 
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I, COUNSELING INTERVIEWS 


In this section the number of interviews reported 
by students who had spent four years in high school, and 
the proportions of these interviews which were student- 
initiated, will be considered as indicators of the relative 
effectiveness of counseling services in the collegiates 


of Saskatoon and Regina, 


Number Of Counseling Interviews During Four Years Of High School. 


Table III indicates that the average number of 
interviews per student during four high school years was 
4.6 for Saskatoon students and 3.8 for Regina students. If 
School 400, in which interviews were not normally arranged 
during the school day, is omitted for this calculation, the 
average number of interviews for Regina students becomes 
4.8, which is little different from the Saskatoon average. 

Little significance can be attached to the number of 
interviews per student unless it is assumed that counseling 
interviews per se contribute to the well-being of students. 
While this assumption may seem intuitively to be valid, it 
cannot readily be tested. How can the number of interviews 
be used to determine the relative effectiveness of counseling 
in two different schools, or school systems? Writers on 
the subject generally agree that the proportion of the total 
number of interviews which is student-—initiated is one 


valid indicator of the effectiveness of the counseling service. 


Student-Initiated Interviews, 


If a student is called in for an interview he is less 
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TABLE IV 


SELF-INITIATED INTERVIEWS REPORTED BY STUDENTS 
WHO HAD SPENT FOUR YEARS IN HIGH SCHOOL 


Number Of Students Reporting 


Number Of By School And City 
Interviews 
Initiated 400 500 600 Regina 


100 200 300 Saskatoon 


19 70(46.3%) 
16 38(25.2%) 
11 43(28.4%) 


28 56 3 127(69.8%) 
22 e) 7 34(18.6%) 
13) 992) 6) | 2a ee) 


NOTE: This table should be read as follows: 
eighteen students in School 100 reported that they had 
initiated no interviews during their four years in high school, 


D4 
likely to be receptive to counseling, and so is less likely 
to benefit from it than if he seeks the interview himself. 
Furthermore, students who seek interviews are likely to be 
in need of counseling; the counselor's time is put to 
better use if he is dealing with students who feel the need 
of counseling. 

Table III, page 51, indicates that the percentage of 
the total interviews which were student=—initiated was twice 
as large in the Saskatoon schools as in the Regina schools; 
25.5 per cent compared to 12.5 per cent. Table IV shows 
that, in the Saskatoon schools, eighty-one out of 151 
students, or 53.6 per cent of those reporting, indicated 
that they had initiated one or more interviews; in the 
Regina schools, fifty-five out of 182 students, or 30.2 
per cent of those reporting, indicated that they had initiated 
one or more interviews, A test of the significance of 
difference between proportions yielded a chi square of 
18.7 which, with one degree of freedom, is significant at 
the .001 level, This is a statistically significant 
difference, which suggests that, to the extent that the 
proportion of students initiating interviews is a valid 
indication of an effective counseling service, Saskatoon 
schools are better served than the Regina schools. 

Referring again to Table III, page 51, it should be 
noted that as the proportion of student-initiated interviews 
increases in a school the standard deviation from the mean 


(average) number of interviews per student also tends to 


DD 

increase; that is to say, there is greater likelihood 
that some students will have many interviews while some will 
have very few, or none, 

This is most evident with reference to Schools 100 
and 400; these schools had the highest proportions of 
student-initiated interviews--39.9 per cent and 50.0 per cent, 
respectively--and also showed the largest standard deviations 
relative to the mean (average) numbers of interviews per 
student. For School 100 the average number of interviews 
per student was 4.6; the standard deviation was 3.5. For 
School 400 the average number of interviews per student was 
1.8; the standard deviation was 1.6. 

While it may be assumed that students who seek interviews 
are likely to have problems, it cannot be assumed that 
those who fail to seek interviews have no problems. A 
student who needs counseling may, for some reason, refrain 
from seeking it, but the same student might respond well 
enough in an interview arranged for him, Ina school 
where it is policy to arrange interviews for all students, 
no student with a problem can fail to meet his counselor, 
Whether or not the counselor can help the student to 
find solutions to his problems is another matter; the 
extent to which students have received assistance in 
finding solutions to their problems is another measure of 
the relative effectiveness of the counseling services in 


different schools and school systems, 
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II, ASSISTANCE TO STUDENTS IN SOLVING THEIR PROBLEMS 


In this section, the extent to which students were 
assisted by counseling in finding solutions to various 
kinds of problems will be considered as a measure of the 
relative effectiveness of the counseling services in the 


collegiates of Saskatoon and Regina, 


Problems Related To Studying And The School Program, 

Table V shows the numbers and percentages of students 
in each city who received help through counseling in solving 
problems related to studying and the school program, Of the 
Saskatoon students reporting, 107, or 71.3 per cent, were 
helped with either one type of problem or the other, or both; 
forty-three students, or 28.7 per cent, received no help with 
problems of either type. Of the Regina students reporting, 
104, or 58.1 per cent, received help with either one problem 
or the other, or both; seventy-five students, or 41.8 per 
cent, received no help with problems of either type. 

A test of the significance of differences between 
proportions yielded a chi square of 6.14 which, with one 
degree of freedom, is significant at the .02 level. In 
other words, the proportion of Saskatoon students who 
received help with problems of this type was higher than the 
proportion of Regina students receiving help with the same 


problems, and the difference was statistically significant. 


Personal Problems And Problems Involving Home And Family. 


Table VI shows the numbers and percentages of 
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58 
students in each city who were assisted with personal 
problems and problems involving home and family, Of the 
Saskatoon students responding, nineteen, or 12.5 per cent, 
received help with either one category of problem or 
both; 132 students, or 87.4 per cent, received no help 
with either type of problem, Of the Regina students 
responding, seventeen, or 9,5 per cent, received help with 
either one category of problem or both; 163 students, or 
90.5 per cent, received help with neither, 

A test of the significance of difference between 
proportions was applied and chi square of .831 obtained; 
with one degree of freedom this is significant at 
between the .30 and .50 levels. This is not a statistically 
Significant difference. Differences in the organization 
of counseling services in the two cities apparently did 
not lead to a difference in the service rendered to 
students with problems of this type. 

The relatively small numbers of students receiving 
assistance with personal problems and problems involving 
home and family warrants some attention, There are at 
least three possible explanations: one, problems of this 
kind trouble students rather infrequently; two, problems 
of this kind are generally considered outside the scope 
of high school counseling services; three, this kind of 
problem is avoided because it is beyond the competence of 
counselors, 


Counselors and principals interviewed generally 
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60 
considered that personal problems, and home and family 
problems, were not as common as study problems or problems 
of vocational choice, They agreed that minor personal 
problems could, and should, be handled by school counselors 
but, in the case of a seriously disturbed student, the 
counselor could only advise the family to consult a 
psychiatrist or visit a mental health clinic. Counselors 
and principals recognized that many students had home and 
family problems of varying degrees of seriousness but, 
except for advising students when requested to do so, they 


felt they should not get involved in such problems, 


Problem Of Vocational Choice. 

Not all students in either city had as yet made 
vocational choices. Of the Saskatoon students responding, 
101 out of 150 had made choices; of the Regina students 
responding, 131 out of 181 had made choices, Application 
of a chi square test of the significance of difference 
between proportions led to the conclusion that the 
difference in the proportions obtained is not statistically 
significant. The method of organizing counseling services 
had no apparent effect on the number of Grade XII students 
who had made vocational choices, 

Table VII indicates that, of the 101 Saskatoon 
students who had made vocational choices, twenty-three 
were assisted by counseling interviews; of the 131 Regina 
students who had made vocational choices, thirteen were 


assisted by counseling interviews. A test of significance 
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61 
of difference of proportions was applied. The obtained 
chi square of 7,18 is significant at the .01 level, which 
indicates that the proportion of Saskatoon students who 
were assisted in making vocational choices was significantly 
higher, statistically, than the proportion of Regina 


students so assisted, 


Problem Of Planning For Further Education Or Training, 
Table VIII shows the number of student respondents 
in each city who planned to take further education or 
training. Of the 129 Saskatoon students who intended to 
go on, eighty-two had received assistance from their 
counselors in selecting a school or university, or in 
choosing their courses. Of the 149 Regina students who 
intended to go on, forty-four had received such assistance, 
A test of significance of difference between 
proportions yielded a chi square of 34.76, which is 
significant at the .001 level, By inspection, the proportion 
of Saskatoon students assisted in making plans for further 
education or training is seen to be higher than that of 
Regina students so assisted; the test shows that this 


difference in proportions is statistically significant, 
III, OPINIONS OF THE ADEQUACY OF COUNSELING SERVICES 


In this section the opinions of students and 
teachers about the adequacy of counseling services in the 
schools will be considered as an indicator of the relative 


effectiveness of counseling services in the collegiates of 
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Saskatoon and Regina, 


Student Opinion, 

Table IX shows the distribution of student responses 
to a question about the adequacy of counseling services 
in their schools, The question allowed four alternatives 
to the respondents, but for purposes of analysis of the 
data the responses were grouped into two categories. Students 
who checked “completely adequate" or “fairly adequate" 
were considered to have given a favorable opinion; those 
who checked “rather inadequate" or "completely inadequate" 
were considered to have given an unfavorable opinion, 

The proportion of favorable opinions obtained from 
Saskatoon students was 125/150, or 83.3 per cent; the 
proportion of favorable opinions obtained from Regina 
students was 87/180, or 48.3 per cent, A test of the 
Significance of difference between proportions was applied; 
the obtained chi square of 42.6 is significant at the 
.OO1 level, The proportion of Saskatoon students who gave 
favorable opinions of the counseling services offered 
in their schools was higher than the proportion of Regina 
students who gave favorable opinions; the test indicated 
that the difference in proportions was statistically 


Significant, 


Teacher Qpinion, 

Table X shows the distribution of responses of 
teachers to a question about the adequacy of the counseling 
services in their schools, The question allowed four 


alternatives to the respondents; failure to check any of 
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TABLE IX 


STUDENTS' OPINIONS OF THE ADEQUACY OF 
THE COUNSELING SERVICES IN THEIR SCHOOLS 


School Considered Considered Considered Considered 
and service service service service 
City completely fairly rather completely 

adequate adequate inadequate inadequate 
100 19 26 9 3 
200 14h 25) 6 2 
300 17 2h 5 - 
S'toon 50 75 20 5 
100 8 36 ie 6 
500 5 22 26 we) 
600 al 15 jal 9 
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the alternatives was considered to indicate "no opinion", 
The responses of teachers who ventured an opinion were 
gi uped into two categories, Those who checked “completely 
adequate" or "fairly adequate" were considered to have 
given favorable opinions; those who checked "rather 
inadequate" or "completely inadequate" were considered 
to have given unfavorable opinions, 

Disregarding the "no opinion™ group, the proportion 
of favorable opinions obtained from Saskatoon teachers 
was 39/40, and the proportion of favorable opinions 
obtained from Regina teachers was 53/69. A test of the 
significance of difference between proportions yielded 
a chi square of 12.8 which, with one degree of freedom, 
is significant at the .001 level. In other words, the 
proportion of Saskatoon teachers who were satisfied with 
the counseling service offered in their schools was 
higher than the proportion of Regina teachers who indicated 
satisfaction with their counseling service, and the 
difference between the proportions was statistically 


Significant, 
IV, HELPING TEACHERS TO KNOW STUDENTS BETTER 


The proportions of teachers claiming to be well- 
informed about students and their problems are considered 
in this section as indicators of the relative effectiveness 
of counseling services in the collegiates of Saskatoon 
and Regina, The teacher respondents were all homeroom 


teachers, They were asked to respond to the following 
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questions: Do you consider yourself well-informed 
about your homeroom students? and Do you consider yourself 
well-informed about other students whom you teach? In each 
case the teachers responded by checking "yes" or "not 
after each of six categories of information about students 
and their problems: ability levels, achievement levels, 
personal problems, homes and families, interests, and 


ambitions, 


Homeroom Students. 

Table XI shows the numbers of teacher respondents by 
school and by city who considered themselves well-informed 
about their homeroom students in various ways. For purposes 
of comparison, the percentages of teachers claiming to be 
well-informed are shown for each city. 

High percentages of teachers in both cities considered 
themselves knowledgeable about the ability levels and 
achievement levels of their homeroom students. Some 87 per 
cent of the Saskatoon teachers and 83 per cent of the Regina 
teachers claimed to be well-informed about ability levels; 
about 94 per cent of the Saskatoon teachers and 88 per cent 
of the Regina teachers claimed to be well-informed about 
achievement levels. Tests of the significance of the 
differences between the proportions of teachers claiming 
to be well-informed failed to reveal a statistically 
Significant difference in either case, 

About the personal problems, and the homes and 


families, of homeroom students, relatively small percentages 


efi, +i 


To 
henrotateL iow tietuvroy ‘tebLestos vey of tenoivesyp 


na ee ae] ei 7 


tiséruey tabrenc aoe G8 hae Sa dee bute ‘mootemod ‘woy guods 
foss oi Urdosed: ody todW egneiite aerite Swods beato=niabiow | 
"on" +o “earl aatiigade yd, seit ie aradoss: pa eine 
eitebute tuods Roidsmtroims to as Meyoene xte to | tose "x02 
elsvel stemerve Eel ~elevel ti aer ieme.fdorsq ‘isis bag 
bis ,edeetsdme ,eatliqn? Bee esmorl veite iso tenoexed 


. envi sidms 


a = 

yd adnehbnoqss1 tedosed to erediivg eae ewols IX olde? , ive 
bsturolai~lley zovleziiedd havebiegeo omw yoio vd baeeleedes ” 
aseouiuG 101 ,e\sw suotiey if Bonebeie sooremon ateds gudds 
fc ov sotitels avefoson To @enersenpueq edd), ceekraqdios to ! 
(tio dose t0% nwede o1s bemiciakalisn | 

bershieioo asitio Hted nt exedosee *o Regetneoteg eth» 

bos elevel ythlids edd dnote sidgesbelwonl coviesteny 

‘sq 1 shot ,adntbude leootenot ahem ie alevel tabmeveiion 
amiga Sis ‘to deo taq £Y bots eee aap tevese ‘ode teudeas 
ialevel ytilidse gimes elite an higw dd ot bemielo eretseed ~ . - 
ineo teq {6 bas aredosed nuctedesd: 6a to dade “6g WO du0dS : 
tuode bento'thi-ilow ed ot Hemeee wteinesd ae eit to 
acy to ennlcoltlnnie end to Pr ibe! deueleeadaa 
aithiglo averlpses to eno bineqeag eae KeowIed Beonere lt tb 


Yiieoidetiage 2: Lewieer: ot DeLiph demo i Low eth-o9 


- : 1% ta 
Paad 


sete ear : 
cegetnooteg Livne YWlev tie len \, | . ae : 
pa | jetties oh eer Ree alt ey free | 


: A 


vi ra 
: = 7 
_ ee | = 


68 


TABLE XI 


NUMBERS OF TEACHERS WHO CONSIDERED THEMSELVES 
WELL-INFORMED ABOUT THEIR HOMEROOM STUDENTS 


a 


Numbers of Teachers Claiming to be Well-informed, 
Category By School and By City 
of 


Information |100 200 300 Saskatoon | 400 500 600 - Regina 


Ability 

levels EUMCS7 sep) 27 19 719) 65 (6353%) 
Achievement 

levels L4(93.6%) | 26 21 22 69(88.4%) 
Personal 

problems TAL (5) SPC 4) a SOS 6 28(35.9%) 
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of teachers in each city claimed to be knowledgeable. About 
23 per cent of the Saskatoon teachers and 36 per cent of 
the Regina teachers considered themselves well-informed about 
students' personal problems, while some 19 per cent of 
the Saskatoon teachers and 15 per cent of the Regina teachers 
considered themselves well-informed about the homes and 
families of students. Tests of significance of differences 
between proportions of teachers claiming to be well-informed 
failed to reveal a statistically significant difference in 
either case. However, the greatest difference--in knowledge 
of students' personal problems--was favorable to the Regina 
teachers, who counseled their own homeroom students, 

With reference to students' interests and ambitions, 
differences in responses obtained from the teachers of the 
two cities were much more marked, The proportion of 
Saskatoon teachers who considered themselves knowledgeable 
about the interests of their students was 17/47, or 36.1 
per cent; the proportion of Regina teachers who considered 
themselves well-informed about their students! interests 
was 47/78, or 60.2 per cent. The proportions claiming to 
be well-informed about the ambitions of their students were: 
of Saskatoon teachers, 11/47, or 23.4 per cent; of Regina 
teachers, 45/78, or 57.7 per cent. In each case, the 
proportion of Regina teachers who considered themselves 
to be well-informed is higher than the proportion of 
Saskatoon teachers. Tests indicated that the differences 


in proportions were both statistically significant. 
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These findings suggest that homeroom teachers who 
act as counselors for their students tend to be better- 
informed about these students than are homeroom teachers 
who do no counseling. It must be kept in mind, however, 
that homeroom teachers do not necessarily teach all their 
own students and, even if they teach all their homeroom 
students, this group comprises only about one-sixth or 
one=-seventh of the total number of students met in the 


classroom by each teacher, 


Other Students Taught. 

Comparison of the figures in Table XI, page 68, 
with those in Table XII shows that, with reference to students’ 
ability levels and achievement levels, the percentages of 
Saskatoon respondents claiming to be well-informed about 
“other students taught" were nearly as high as the percentages 
claiming to be well-informed about their homeroom students-= 
82.9 per cent and 85.1 per cent, respectively, compared to 
87.2 per cent and 93.6 per cent. The percentages of Regina 
teachers claiming to be well-informed about the ability 
levels and achievement levels of “other students taught" 
were considerably lower than the percentages claiming to 
be well-informed in this respect about their homeroom 
students--57.7 per cent and 61.6 per cent, respectively, 
compared to 83.3 per cent and 88.4 per cent. Tests of the 
Significance of difference between proportions of Saskatoon 
and Regina teachers claiming to be knowledgeable about 


the ability levels, and about the achievement levels, of 
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NUMBERS OF TEACHERS WHO CONSIDERED THEMSELVES 


WELL-INFORMED ABOUT “OTHER STUDENTS TAUGHT" 


Numbers of Teachers Claiming to be Well-Informed, 


Category 
of 


By School and By City 


Information |100 200 300 £Saskatoon| 400 500 600 Regina 


Ability ; 
levels 13 39( 82.9%) 
Achievement 

levels 40( 85.1%) 
Personal 

problems 7(14.9%) 
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"other students taught" revealed that the difference, in 
each case, was statistically significant. 

The percentages of respondents in each city who 
claimed to be well-informed about the personal problems, 
homes and families, interests, and ambitions of “other 
students taught" were very small--less than 15 per cent 
in every case. Because the numbers of teachers, claiming 
to be well-informed in these matters, were so small, no 
tests of significance of difference between proportions 
were applied. 

These findings suggest that, with reference to students 
other than those in their homerooms, teachers in the 
Saskatoon schools tended to be better-informed than teachers 
in the Regina schools, but their information was generally 
restricted to the ability and achievement levels of 
students. Class clinics, which are conducted in the 
Saskatoon schools but not in the Regina schools, might 


account for the difference, 
V. SUMMARY OF FINDINGS 


1, The average number of counseling interviews 
reported by Grade XII students for their four 
high school years was 4.6 per Saskatoon student 
and 3.8 per Regina student. If School 400, 
in which interviews were not normally arranged 
during the school day, is omitted, the average 
number of interviews per Regina student becomes 
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2. The percentage of the interviews which were 
student-initiated was twice as large in the 
Saskatoon schools as in the Regina schools; 25.5 
per cent compared to 12.5 per cent, 

3. In the Saskatoon schools, 53.6 per cent of the 
students involved in the study reported that 
they had initiated one or more interviews, while 
in the Regina schools, only 30.2 per cent of the 
students reported that they had initiated one 
or more interviews, 

4, In schools which had the highest proportions of 
student-initiated interviews, the standard 
deviations relative to the mean number of interviews 
per student were also largest. In School 100, 
where nearly 40 per cent of the interviews were 
student-initiated, the average number of interviews 
per student was 4.6 and the standard deviation 
was 3.5. In School 400, where 50 per cent of 
the interviews were student-—initiated, the 
average number of interviews per student was 1.8 
and the standard deviation was 1.6. 

5. The proportion of Saskatoon students who reported 
that they had received help with problems related 
to studying and the school program was higher 
than the proportion of Regina students receiving 
help with similar problems; the proportions 
were, respectively, 107/150 and 104/179. The 
difference between the proportions was statistically 


Significant, 
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6. The proportion of Saskatoon students who reported 
that they had received help with personal 
problems and problems involving home and family 
was 19/151; the proportion of Regina students 
who reported that they had received help with 
similar problems was 17/180. The difference 
between the proportions was not statistically 
Significant, 

7. The proportion of Saskatoon students who reported 
that they had received help in making vocational 
choices was 23/101; the proportion of Regina 
students who reported that they had received help 
with the same problem was 13/131. The difference 
between the proportions was statistically 
Significant, 

8, The proportion of Saskatoon students who reported 
that they had received help in making plans for 
further education was 82/129; the proportion of 
Regina students who reported that they had 
received help with the same problem was 44/149. 
The difference between the proportions was 
statistically significant, 

9. In response to a question asking for their opinion 
of the adequacy of counseling services in their 
schools, 125 Saskatoon students, out of 150 
who responded, indicated that counseling services 


were either completely, or fairly, adequate; 
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75 
eighty-seven Regina students, out of 180 who 
responded, indicated that counseling services 
were completely, or fairly, adequate. The 
difference between the proportions was 
statistically significant. 

10, In response to a question asking for their opinion 
of the adequacy of counseling services in their 
schools, thirty-nine Saskatoon teachers, out 
of forty who responded, indicated that counseling 
services were either completely, or fairly, 
adequate; fifty-three Regina teachers, out of 
sixty-nine who responded, indicated that 
counseling services were either completely, or 
fairly, adequate. The difference between the 
proportions was statistically significant. 

ll, There was not a statistically significant difference 
between the proportions of Saskatoon and Regina 
teachers who claimed to be well-informed either 
about the ability levels or the achievement levels 
of their homeroom students. The percentages 
who considered themselves well-informed about 
ability levels were: of Saskatoon teachers, 

87.2 per cent; of Regina teachers, 83.3 per cent. 
The percentages who considered themselves well- 
informed about achievement levels were: of 
Saskatoon teachers, 93.6 per cent; of Regina 


teachers, 88.4 per cent. 
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12. There was not a statistically significant 
difference between the proportions of Saskatoon 
and Regina teachers who claimed to be well- 
informed either about the personal problems, or 
about the homes and families, of their homeroom 
students, The percentages who considered 
themselves well-informed about the personal 
problems of students were: of Saskatoon teachers, 
23.4 per cent; of Regina teachers, 35.9 per 
cent. The percentages who considered themselves 
well-informed about the homes and families of 
their students were: of Saskatoon teachers, 19.1 
per cent; of Regina teachers, 15.4 per cent. 

13. There were statistically significant differences 
between the proportions of Saskatoon and Regina 
teachers who claimed to be well-informed about 
the interests and about the ambitions of their 
homeroom students, The percentages claiming to 
be well-informed about the interests of students 
were: of Saskatoon teachers, 36.1 per cent; of 
Regina teachers, 60.2 per cent. The percentages 
claiming to be well-informed about the ambitions 
of their students were: of Saskatoon teachers, 
23.4 per cent; of Regina teachers, 57.7 per 
cent. 

14. The percentages of Saskatoon teachers who claimed 
to be well-informed about the ability levels 


and about the achievement levels of students they 
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77 
taught (other than those in their homerooms) 
were 82.9 per cent and 85.1 per cent, 
respectively, The percentages of Regina teachers 
claiming to be similarly well-informed were 57.7 
per cent and 61.6 per cent, respectively. The 
difference between proportions of Saskatoon and 
Regina teachers claiming to be well-informed 
about the ability levels, and about the 
achievement levels, of “other students taught", 
was statistically significant in each case, 

15. The percentages of teachers in both Saskatoon and 
Regina who claimed to be well-informed about the 
personal problems, the homes and families, the 
interests, and the ambitions of students they 
taught (other than those in their homerooms) 
were all less than 15 per cent. Because the 
percentages were so small in each case, no 
tests of significance of difference between 


proportions were applied, 
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CHAPTER V 
COMPETENCE OF TEACHER-COUNSELORS 


Introduction, 

The purpose of this chapter is to determine the extent 
to which teachers, who are oriented by training and 
experience towards classroom teaching in particular subjects, 
are competent to act as counselors, Questions to be 
answered includes: Are teachers, in their own opinion and 
in the opinion of students, competent to act as counselors? 
Is their competence limited to certain kinds of student 
problems? Do they, in their own opinion, possess specified 
technical skills necessary to the counselor? Does the 
position of classroom teacher make it difficult to achieve 
satisfactory counselor=-student relationships? Does the act 
of counseling improve relationships between teacher-counselors 
and students in the classroom? Do teachers, when their 
duties conflict, give priority to counseling duties or 
to other duties? 

Data for this chapter were collected by means of 


questionnaires administered to teachers and students. 


Teachers' Opinions Of Their O 


Competence To Act As Counselors. 


Teachers were asked to indicate whether or not they 
considered themselves competent to counsel students about 
each of six specified categories of problems, Their responses 


were analyzed to determine if they were generally confident 


ee 
4 


Ve 
y cea F 


CHOTREMIOO-~AaAOART FTO ROMA TAIOD 


ciecxe ecild esieresep @¢d el sedmeda aede Fo scaquny eat 

bts aointeid yd betmette eth off ,etedssed dotcdw o@ 
,udos(dve isivotited mf gainossd mdoteseio shaswort sone ireqxe 
od o¢ afotvesu® .étoleemycs es 198 of tabdegmod sis ’ 
bus coinigo two wrend mb ,eterisosés? stk tebuiert Bevewens” 
Tetoleemoo a6 top o¢ dteteqman ,etaobute to dekaiag edd al 
tnebude to abatt ateties @2 betimil eometeqmoo ateds el 
Hvilfeege eeeeaom ~noinkge mwo nied ni ,Yeds of Temeidorw a a 
ong 20d Tielsenron edd ot yreespeoen ellinle Iso tatoes rf 

sveinos of Givoitiio ot easm tetosed Moouserto to nokdlaoq | 
tox erg secd Seqidenottelen dnebiteiplesnwoo Yrotostealsse Vhs 

‘oigetiico~ienonss meewted et idenoitelet eyerqmi gnilessves To 
rield aeslw ,enedossy od Tioodesis Sid at eanebiate bas” | 
10 colgub poilesmuos od YORE evin ,dorliges eettub 7 | 
| Teerliub sedto of : 

<4 


Lo ecRem yo hetoalioo seié6w ‘Te qeno atds sot ated a a : 


: _ 
ote bute Sms averosed of Beteceitinhs gsetlanioivs up vee 


: 
> ‘yu : 
ee MCL Lee 28 ok Sa uu AM lial QO Bape SecreE a 
youl gon xo tedtéedw eden tbat ad Bele etee exsdoeoT | 
Ju0ds oinebeee Leemyes od. (neveqmeg aevte 4 ° ; . 
semroqee iedT ,omelioty to dehtogagna " 


tiobiries viloenendé etew vous 2 
? 


ae =a 


19 


*“stTseq STU UO payeTNoO Teds stem saeSequoozed 
-Squepuodser ¢z—T Jo [e407 e Sutyew ‘susyorey eUTSeYy WUSTe—Aquenaes pue 
Steyoesy uoojeyseg ueAes—AqVIOZ Aq pournjet six9eMm SertTeuuOTISENy iqON 


a 


(%8°9S)TL 


(escey Ob eGR | Siege eee  e. soue uoTyeonp” 

Jou Ing 

(%7° 0S )E9 (L°L5)S7 €T 1e4L Le (SE°SE)ST iB G 9 9o0TOUD 
Teuotyeoo, 

(%9° 62)LE (Ge Se)ce” OT BS y (Z6°TE)ST FF € 8 SueTqotd 
AT Tweg 

(%2°6S ) 472 (Zr THOR WT OTe 42 (4O°TS)7Z2 38S G vA sueTqotg 
Teuosieg 

(%7°3S)€L Cr oie “66 9m OL A (US oM)ee oe L L soesunog 


yo eotoug 


(ae -se)Tit B(ZO 16)1T4, £2 . 02 $2 (Or-se)oy «IS TT ZT sqtqey 
Apn4ys 

(eutsey sntd 
woojeyseg) [e401 eutsey 009 00S O07 u00d4S OO€ O02 OOT weTqQorg 


AT) pue Tooyds 


SWHTdHOUd LNHGNLS AO SHIYOOALVO GHIAIOddS LNOdVv 
SINTCNLS THSNNOD OL AONE LEdWOO ONIWIVIO SYBHOVEL FO SHOVINAOUHd ANV SHAEWON 


ITIX aIavs 


ITEX GIGaT 


ETUIGUTE IgAvUOO OT SOWATSGOO DUIMTAIO eHEHOAST 90. SSOATMASEES qua ansaeom 
: | ENaIGONG TUEGQUTS YO VATAOONTAD GALWoaIe TUGRE 


= “goods2ags)icscT wigeh GOo | : OF OOS SOL 
--eacsget ssid 


80 
of their competence to counsel students, if they generally 
lacked confidence in their counseling competence, or if 
they considered themselves competent to counsel students 
only about certain kinds of problems. 

Table XIII shows the numbers of teachers by school, 
and the numbers and percentages of teachers by city, who 
claimed competence to counsel students about each of the 
six problems specified in the teacher questionnaire. The 
percentages obtained suggest that teacher respondents from 
both Saskatoon and Regina were in general agreement on two 
points. First, they felt confident of their competence to 
counsel students about study habits; 85.1 per cent of the 
Saskatoon teachers and 91.0 per cent of the Regina teachers 
claimed such competence. Second, they did not have confidence 
in their competence to counsel students about family problems; 
only 31.9 per cent of the Saskatoon teachers and 28.2 per 
cent of the Regina teachers claimed such competence, 

For the other four categories of problems-—-choice 
of courses, personal problems, vocational choices, and 
further education=-there was considerable disparity between 
the percentages of teachers in the two cities who claimed 
counseling competence. In each case the percentage of 
Regina teachers indicating confidence in their competence 
was substantially higher than that of Saskatoon teachers, 
The differences varied from 13.1 percentage points in the 
case of personal problems to 19.4 percentage points in the 


case of vocational choice. It would appear that, with 
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TABLE XIV 


TEACHERS CLAIMING ABILITY TO INTERPRET TESTS AND MEASUREMENTS 
USED BY COUNSELORS 


School Claimed to Claimed to Claimed to 
and be able to be able to be able to 
City interpret interpret interpret 
Intelligence Interest Personality 
Tests Inventories Inventories 
100 10 8 a) 
200 8 6 5 
300 10 a 6 
Saskatoon 28(59.5%) 21( 44.7%) 18(38.3%) 
L00 18 16 125; 
500 14 9 6 
600 18 ils: 12 
Regina 50(64.1%) 38(48.7%) 33(42.3%) 
Total 78(62.4%) 59(47.2%) 51(40.8%) 
(Saskatoon 


plus Regina) 


NOTE: Questionnaires were returned by forty-seven 
Saskatoon teachers and seventy-eight Regina teachers, 
making a total of 125 respondents; percentages were 
calculated on this basis, 
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82 
reference to these four cetegories of problems, the actual 
performance of counseling duties increases the confidence 
of the teacher in his ability to act as a counselor. 

Whether or not his confidence is justified is another question, 

Significance must be attached to the fact that, even 
in the Regina schools, less than two-thirds of the teachers 
claimed competence to counsel students in five out of the 
six categories of problems presented in the questionnaire, 
However, the numbers in each school who were confident of 
their competence varied from one category of problem to 
another. This may suggest that each teacher tends, because 
of his interests and experience, to develop at least a 
limited competence to deal with certain categories of 
problems. Possibly, in schools which do not employ full-time 
counselors, some system of “team counseling” might utilize 
the special interests or abilities of teachers and work 
to the advantage of the students. 

A further indication of teachers’ confidence in their 
competence to counsel students effectively was obtained 
from their replies to an open-end question asking for 
suggestions for improving counseling services in their 
schools. Of the seventy-eight Regina teachers who returned 
questionnaires, nineteen recommended the employment of full- 
time, qualified counselors in the schools, 
Teachers' Opinions Of Their Competence To Interpret Tests 
Used By Counselors. 


Table XIV indicates substantial agreement among 
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83 
teachers of Saskatoon and Regina about their ability to 
interpret the results of intelligence tests, interest 
inventories, and personality inventories, Neither group 
of teachers showed a high degree of confidence in their 
competence to utilize such tests and measurements, 

Less than two-thirds of the teachers in each city 
were confident of their ability to interpret intelligence 
test results, and less than half the teachers in each city 
expressed confidence that they could utilize interest 
inventories or personality inventories. 

These findings suggest the need for in-service 
training to help teachers to familiarize themselves with 
such tests, In-service training of this type could be of 
value to teachers whether or not they counsel their own 
students, but it would seem to be an indispensable part of 
the preparation of teacher-counselors, 

Students’ Opinions Of The Competence Of Homeroom Teachers 
To Act As Counselors. 

Students were not asked directly to give their 
opinions of teachers' competence to act as counselors but 
were asked whether, if given a choice, they would prefer 
to discuss specified categories of problems with their 
homeroom teachers or with full-time counselors; some 
students on their own initiative wrote in "other", indicating 
that they felt certain types of problems were not the 
responsibility of the schools, Three categories of problems 


were specified in the questionnaire: problems concerning 
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school work and the school program, personal and family 
problems, and choice of vocation and plans for further 
education, For each of the three students could check 
either homeroom teacher or full-time counselor, Those who 
checked homeroom teacher were considered to have shown 
faith in the competence of teachers to act as counselors 
for students with problems in that particular category. 

Tables XV, XVI, and XVII, respectively, show the 
distribution of students' preferences between homeroom 
teacher and full-time counselor to counsel students with 
problems in each of the three categories listed in the 
foregoing paragraph, For each category of problem the 
Majority of students indicated that they would prefer to 
be counseled by full-time counselors rather than homeroom 
teachers. However, students’ responses showed considerable 
discrimination; although 36.5 per cent of the students 


indicated a preference for the homeroom teacher as 
TABLE XV 


STUDENT PREFERENCE BETWEEN HOMEROOM TEACHER AND FULL-TIME 
COUNSELOR: FOR THE DISCUSSION OF STUDY PROBLEMS AND SCHOOL 
PROGRAM 


Preference Saskatoon Regina Total 
Students Students 

Homeroom : 

Teacher 43(28. 8%) 78(42. 8%) 121(36.5%) 

Full-time : 

Counselor 104(69, 8%) 103 (56.6%) 207 (62.5%) 


Other 20 1.3%) 1( 0.5%) 3( 0.9%) 
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TABLE XVI 


STUDENT PREFERENCE BETWEEN HOMEROOM TEACHER AND FULL-TIME 
COUNSELOR: FOR DISCUSSION OF PERSONAL PROBLEMS AND 
FAMILY PROBLEMS 


Preference Saskatoon Regina 
Students Students Total 

Homeroom 

Teacher 11( 7.4%) 143 (23.6%) 54.(16.3%) 
Full-time 

Counselor 123 (82.6%) U3 7.752) 260(78.5%) 
Other 16(10.7%) 2( 0.9%) 18( 5.2%) 

TABLE XVII 


STUDENT PREFERENCE BETWEEN HOMEROOM TEACHER AND FULL-TIME 
COUNSELOR: FOR DISCUSSION OF CHOICE OF VOCATION AND 
PLANS FOR FURTHER EDUCATION 


Preference Saskatoon Regina fetat 
Students Students 

Homeroom 

Teacher DLT 3%) 46(25.2%) 63(18.7%) 

Full-time 

Counselor 131(87.3%) 136(74.7%) 267( 80.4%) 


Other 2( ai. 3%) -- 2( 0.6%) 
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&6 
counselor for study problems and school program planning, 
only 16.3 per cent and 18.7 per cent respectively favored 
the homeroom teacher as counselor for the other two 
categories of problems, 

These findings indicate that, in the opinion of 
students, teachers are not generally competent to act as 
counselors, but that their competence varies according to 
the type of problem with which students need help, This 
interpretation is supported by the fact that, although the 
percentages of Regina students favoring homeroom teachers 
as counselors are considerably higher than those for 
Saskatoon students, the pattern of responses from students 
in the two cities is similar, 


Influence Of Classroom Duties On Counseling Duties And 
Vice Versa. 


i states that the teacher=student relation-= 


Erickson 
ship is "compelled" whereas, if counseling is to be most 
effective, the counselor-student relationship should be 
based on "voluntary association", The question arises: 
Does the teacher's relationship with students in the 
classroom make it difficult for him to function effectively 
as counselor for the same students? 

Regina teachers, who were responsible for counseling 
their homeroom students, were asked to respond to this 
question; Has your position as a classroom teacher ever 


made it difficult for you to gain rapport in counseling 


interviews? Seventy-two per cent of the respondents 


Hh 
C.E, Erickson, op. cit., pp.99-100. 
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87 
indicated that this had never or very seldom occurred in 
their experience. Twenty-seven per cent had occasionally 
found it difficult to establish rapport in an interview, 

The same group of teachers were asked to check 
"yes" or "no" in response to this question: Do you 
consider that your role as counselor improves your 
relationship with the students in your homeroom? Nearly 
eighty per cent of the teachers checked "yes", fifteen 
per cent checked "no"; the remaining five per cent 
ventured no opinion, 

On the basis of these findings there seems to be 
no grounds for saying that the teacher's position in the 
classroom renders him incompetent to act as counselor, 
Rather, the findings indicate that the teacher who acts 
as counselor has improved relationships in the classroom 


with the students whom he counsels. 


Conflict Between Counseling Duties And Other Duties. 

In response to an open-end question inviting 
suggestions for the improvement of the counseling services 
in their schools, six Regina teachers stated that either 
more time was needed by homeroom teachers for counseling 
or that the load of teaching and related duties was so 
heavy that they could not apply themselves to the counseling 
task. The same thought may have been in the minds of 
some of the nineteen Regina teachers who recommended the 
employment of full-time, qualified counselors in the 


schools, 
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88 
Regina teachers, because they were responsible for 
counseling their students, were asked to respond to the 
question: When your counseling duties and your other 
duties conflict, to which do you give priority? The 


distribution of their responses is shown in Table XVIII. 


TABLE XVIII 


PRIORITY GIVEN BY TEACHERS RESPONSIBLE FOR COUNSELING WHEN 
COUNSELING DUTIES AND OTHER DUTIES CONFLICT 


Priority te Priority Go Item Not 

School Counseling Other Duties Checked 

400 6 14 10 

500 1 18 3 

600 J 21 4 
Total 8(10.3%) 53 (67.9%) 17(21. 8%) 
Total (with 
School 400 
omitted ) 2( 4.2%) 39(81.3%) 7(14.5%) 


NOTE: Teachers in School 400 were not allotted 
time during the school day for counseling students; all 
homeroom teachers in Schools 500 and 600 were allotted 
time for counseling, 

Of the seventy-eight Regina teachers who returned 
questionnaires, only eight, or 10,3 per cent, indicated 
that they gave priority to counseling duties in the event 
of a conflict of duties. Of the forty-eight respondents 


from Schools 500 and 600, where each homeroom teacher is 


allotted time for counseling, only two, or 4.2 per cent, 
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&9 
indicated that they gave priority to counseling duties 
when there were other demands on their time, 

Lack of time, lack of interest, and lack of confidence 
are all offered” as reasons why teachers give other duties 
priority over counseling. A more basic reason, in the 
opinion of this investigator, is that teachers, whose 
primary job is the instruction of students, expect to be 
judged on performance in the classroom not in the counseling 
room, It is perhaps inevitable, therefore, that the 
majority of teachers will give priority to preparation for 
classes, preparation of tests, marking of tests and 
assignments, and similar tasks when they are free from 


classroom duties, 


Summary Of Findings. 

1, Some 85 per cent of the Saskatoon teachers and 91 
per cent of the Regina teachers canvassed in 
this study felt confident to counsel students 
about study habits. 

2. Only about 32 per cent of the Saskatoon teachers 
and 28 per cent of the Regina teachers indicated 
confidence that they could counsel students 
about family problems, 

3. The percentage of Regina teachers who claimed 
competence to counsel students about choice 
of courses, personal problems, vocational choices, 


0 E. Erickson, op. cit., pp.99=—100, 
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and further education was, in each case, 
substantially higher than the percentages of 
Saskatoon teachers claiming such competence, 

The difference varied from 13.1 percentage 
points, in the case of personal problems, to 
19.4 percentage points in the case of vocational 
choice, 

4, Even in the Regina schools, where homeroom teachers 
counsel their own students, less than two-thirds 
of the teachers claimed competence to counsel 
students about five out of the six categories of 
problems presented in the questionnaire, 

5. The most frequent recommendation made by Regina 
teachers for the improvement of counseling 
services in their schools was the employment of 
full-time counselors; nineteen out of seventy- 
eight teachers made this recommendation, 

6. Less than two-thirds of the teachers in each city 
expressed confidence in their ability to 
interpret the results of intelligence tests, 
and less than half were confident that they 
could interpret interest inventories and 
personality inventories, 

7. A substantial majority of students indicated a 
preference to be counseled by full-time 
counselors rather than homeroom teachers about 
each of three categories of problems, Percentages 


prefering full-time counselors were: 62.5 per cent, 


~ 


91 
78.5 per cent, and 80.4 per cent. 

8, Seventy-two per cent of the Regina teachers 
had never, or very seldom, found that their 
position in the classroom made it difficult to 
establish rapport with students during counseling 
interviews: 27 per cent had occasionally 
experienced difficulty. 

9. Nearly 80 per cent of the Regina teachers 
considered that the role of counselor for their 
homeroom students improved their relationships 
with those students in the classroom, 

10. Only 10 per cent of all Regina teachers covered 
by this study indicated that, in the case of a 
conflict of duties, they gave priority to 
counseling over other duties; only about 4 per 
cent of the Regina teachers allotted time for 
counseling indicated that they gave counseling 


prionity in a case of conflict of duties. 
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CHAPTER VI 
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 


Introduction, 

Two basically different points of view on the 
counseling function were expressed by principals interviewed 
during this study. One view is that counseling should 
assist individual students to find solutions to their 
problems; if any benefits accrue to the staff, or to the 
school as a whole, in the process, they are a secondary 
consideration, The other view is that, while counseling 
should assist individual students with their problems, it 
should, at the same time, improve teacher=student relations 
and help to maintain in the school an atmosphere conducive 
to teaching and learning. To put it another way, the 
first concept of counseling focuses attention on the 
individual student, the second concept focuses attention on 
the institution, In schools where the first view of the 
counseling function is accepted, the employment of specialist 
counselors tends to be the practice; in schools where the 
second view of counseling is accepted, the counseling 
service is usually provided by homeroom teachers, If 
these two approaches to providing counseling service are 
equally effective, in terms of helping students who have 
problems, the second approach provides an added benefit 


in terms of improved teacher=student relations, Even if 


< 


Prk Ee i 
‘ : : i eh'® Ler e Cols 4 
GLP Poot 
el sa Al 
a 


o 
cre 2S Ley Oi. sg GOA I 
“V ti ‘ rh } s 
: . 
Tf : i 
¢ + 
£ F " 
| | J Lic * L&E | 
t il 221.0% iH 


a ’ : 
¥ Li ‘ ws 
c Lf , bd Miku a 
- rt ’ , ade 
& ji ,omids emae odd 
ie { i’ 
4 ~ \ as : 
P \ 
‘ s 4a Le IS Li 
i L Seritio: ‘ 
‘ ‘ 
» bnooee S$d2 ,teebute 
| 
_ 4 
; t & i9c ii @ 44 ; 
‘ . 28 ei ‘ Ifa 
4 
{ + 
: iid » 4 BDiMe i 


Vil tee) 


‘ Ore OJ s809 ki UCase 


si lo ested mt ,ev ioe) 


“it Apdotedrs onoosge eid 


}) Sa BES 

7 oInS LG A 

4 

GE i 198 
p>) 12 Le iD 
Bef {) ; sae 


gist bre 


Lsubivibat 
saat eng 
tiileenuos 


STOLSEIMsoo 


5 99 [VISE 


WF sseeni 


ts yvilseups 


,emeldotg 


3 bevovwes ‘bo aorrey rit 


93 
the counseling service provided by specialists is 
significantly more effective, in terms of service to 
students, this increment of effectiveness must be weighed 
against the loss of a potentially valuable contact between 
teacher and student, 

In order to measure the relative effectiveness of 
these two systems of providing counseling services, this 
study used Saskatoon collegiates as examples of schools 
employing counselors, and Regina collegiates as examples 
of schools in which counseling is usually done by homeroom 
teachers, The preponderance of evidence gathered indicates 
that counseling services in schools employing counselors 
are more effective, particularly in terms of service to 
students. However, the evidence also shows that some 
of the advantages claimed for a system using homeroom 
teachers as counselors are, in fact, realized in the Regina 
schools, Can the advantages of both systems be brought to 
one school? 

This chapter summarizes and examines some of the 
main findings of the study, and attempts to answer the 


question raised in the preceding paragraph, 


The extent to which the counseling services in the 


collegiates of Saskatoon and Regina met the requirements 


ar 


of the criteria of a good counseling service” may be 


1 See pages 23=2),, 


94 
considered as one measure of their relative adequacy. 

The two systems appeared to meet some of the 
criteria equally well. In both systems, counseling was 
central to the guidance program (Criterion One). In all 
collegiates visited by the investigator, the principals 
were giving leadership (Criterion Four), though the way 
in which it was exercised varied considerably. In all 
Saskatoon schools studied, and in all Regina schools but 
one, the practice was to arrange for counseling during the 
school day (Criterion Five). There was little to choose 
between the schools of the two cities in the location of 
counseling facilities (Criterion Seven), although School 
200 in Saskatoon appeared, to this observer, to come closest 
to meeting all the varied requirements about the location 
of facilities, 

There was no basis for comparison of the relative 
extent to which some of the criteria were met. For 
instance, while the Regina teachers contacted were all 
responsible for counseling and so were expected to help 
students with problems (Criterion Three), there was no 
evidence that Saskatoon teachers did not help students, 
Also, there was no evidence that teacher=counselors were 
less "professional", in handling information obtained 
through counseling, than were the counselors (Criterion 
Twelve). 

The system of employing counselors, as observed 


in Saskatoon, met several of the criteria much more 
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95 
adequately than did the system of teacher-counselors, as 
observed in Regina, The counselors in the Saskatoon 
collegiates were all better qualified for the job of 
counseling than was the typical homeroom teacher in the 
Regina collegiates (Criterion Two). Generally, the 
collegiates in Saskatoon met the requirements of adequate 
office space, equipment and materials more completely than 
did the Regina schools, with School 400 excepted (Criterion 
Six). The requirement that clerical assistance be 
provided for counselors was more adequately met in 
Saskatoon schools (Criterion Eight), but the need for 
clerical assistance, under the system used in Regina, was 
not evident. The percentage of total interviews which 
were student-initiated was twice as large in Saskatoon 
collegiates as in Regina collegiates (Criterion Ten), 
but the highest percentage of student-initiated interviews 
in a single school was observed in School 400, Regina. In 
Saskatoon, where counselors were employed, students 
generally had the same counselor throughout their high 
school years (Criterion Nine) but, in Regina, where 
teachers did the counseling, a student could have a 
different counselor each year, With reference to the 
keeping of records, the specialist counselors were generally 
able to use their own discretion (Criterion Eleven), 
whereas teacher=counselors in the Regina schools were 
expected to make a report of each interview. 


In terms of the extent to which the requirements 
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of the criteria were fulfilled, the counseling services 
in the Saskatoon collegiates were more adequate than 
those in the Regina collegiates. 
Them. Tae a ee 
To the extent that the proportion of student-initiated 
interviews is indicative of an effective counseling service, 
the evidence obtained was favorable to the system employing 
counselors, 

Omitting School 400, in which interviews were not 
normally arranged during the school day, the average 
number of interviews reported by students of the two cities 
for their four years in high school was: 4.6 per student 
in Saskatoon; 4.6 per student in Regina. However, the 
percentage of student-—initiated interviews was twice as 
high in Saskatoon schools--25.5 per cent compared to 
12.5 per cent; and the percentage of students who had 
initiated interviews was higher in Saskatoon than in 
Regina-—54 per cent compared to about 30 per cent. With 
reference to student-initiated interviews, it must be 
observed that, where the initiation of interviews is 
left largely to the students, some students will have many 
interviews, some may have none at all. There is no 
assurance that students who fail to seek interviews do 
not need counseling, or that they would not respond in 


interviews arranged for them, 
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Assistance To Students In Solving Their Problems. 

Data obtained from student questionnaires revealed 
that the proportion of students, who received help through 
counseling to find solutions to their problems, was greater 
in Saskatoon than in Regina for each of four categories 
of problems, For three of the four categories, the 
difference between proportions receiving help in the two 
cities was statistically significant, 

The four categories of problems were: study 
problems and problems related to the school program; 
personal problems and problems involving home and family; 
the problem of vocational choice; and the problem of 
planning for further education, Only in the category of 
personal problems and problems involving home and family 
did the test applied to the data fail to reveal a 
statistically significant difference between the proportions 
of students receiving help. 

If helping students to cope with their problems 
is the primary function of counseling, and there seems to 
be general agreement that it is, these findings indicate 
that this primary function is more effectively performed 
when counseling is done by specialists than when it is 


done by homeroom teachers, 


Opinions Of The Adequacy Of Counseling Services. 
To the extent that an effective counseling service 
creates favorable opinion among students and teachers, the 


more effective service may be assumed to be the one that 
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evokes the highest proportion of favorable opinion. 

To a question about the adequacy of the counseling 
services in their schools, the proportion of favorable 
opinions obtained from Saskatoon students was higher than 
that obtained from Regina students, To an identical 
question, the proportion of favorable opinions obtained 
from Saskatoon teachers was higher than that obtained 
from Regina teachers, In each case, the difference 


between the proportions was statistically significant. 


Helping Teachers To Know Students Better. 

Six categories of information about students were 
considered--ability levels, achievement levels, personal 
problems, homes and families, interests, and ambitions, 

With reference to each of the first four of these categories 
there was not a statistically significant difference 

between the proportions of Saskatoon and Regina teachers 

who claimed to be well-informed about their homeroom 

students. For each of the last two categories of information, 
the proportion of Regina teachers who considered themselves 
well-informed about their homeroom students was higher 

than the proportion of Saskatoon teachers claiming to 

be well-informed; in each case the difference between 

the proportions was statistically significant. 

For each of the first two categories of information, 
a higher proportion of Saskatoon teachers than Regina 
teachers claimed to be well-informed about students taught 


other than those in their homerooms; in each case the 


ee 


noinser eldstovet ic nolatodetq testigind ed? asslove 
sanuoy oft I@ YOBupSbs eid Jvods Wotdesup se oT 
+loBiovsl to soLstogore eit ,eloonse awledd al essoiwase 
cigid sew etueboge noodmlas® mort bemteddo ano imigo 
sotunebi og OF ,ednebudvea satseh Mot? Bentedde dens 
niside sitoimigqe eidsicvsi Te molteoqowe ely ,norseeup 
beaisgd® Sadd? redt tedxid @saw etefosey NooOvexene sioit 
MeteTPEb ed ,cato cose ML ,ateslaed AGLRSA mort 


.vnigolilingte yileacsitveliste tsw saoistoqota Sang feew7sed 


otew cdrebide sucds sold smegar Ge acitoneases 26g 


fanoeweo ,alevel snemovetdosn y@levyel ywilids-=-berebiranos 


.atoltidms bag ,etestesni .~eeilimset bua esmod, gemeidoig 
esteo eaedd Yo twol Jetll edg to Hoge oF someitsiet att 


sonetstiib dJmeoitinslea yileoigeigsge, 6s tom sew evens 


e1stosed suisel bus dootaies® te emeigieqoiq snd sesweed 


moorebtiod tieric Juods besrre'taleLiew ed of bemiaio odw 


‘oini to esitepetso owt sesl edf ie dees tol ~eveebise 


£0 
yloamels hewebrenecs odw eqodosed-saitgel to aoldtogeig eng 
(60S. — atte buts moovemed tlege tueds bearetmi-[lew 
od apnimkelo etedoses coodsdes® Te mokiaodetg sig nade 
neawied egneme Rib odd seso dose mr, sheattotaiallew ed 
togottéogie vilsoitaideda: eew enoltioqotg sAv 
cao ini te eplugpesso owd vent edd Te goes 10% 


wit-o! ast! eredaced aootpilepG fe BolstegetG sefpirl 
ond ténebuda goetw beartetaleLLew-ed of bémeeio’ étedenee 
oly ewso done mi- femoowsmed Betgume esode naddereidto 


mye © eee ok Ue 


99 
difference between proportions was statistically significant. 
For each of the last four categories of information, the 
number from each city claiming to be well-informed about 
"other students taught" was so small that no tests of 
Significance of difference between proportions were applied. 

These findings suggest that teachers who act as 
counselors for students in their homerooms are better- 
informed about the interests and ambitions of those 
students than are homeroom teachers who do no counseling, 
The fact that Saskatoon teachers seemed to be better-— 
informed about the ability and achievement levels of "other 
students taught" can only indirectly be attributed to the 
organization of counseling services in their schools, 

The practice in Saskatoon collegiates of holding class 
clinics helps teachers to keep informed about “other 
students taught"; compilation of information used in 


class clinics is a task performed by the counselors, 


The Competence Of Teachers To Act As Counselors. 


No consideration of the relative merits of a system 
employing counselors, and one in which counseling is done 
by homeroom teachers, can ignore the question of the 
teacher's competence to counsel students. It is not 
simply a question of qualification; there is, also, the 
question of whether the teacher's relationship with students 
in the classroom is incompatible with his role of counselor. 
Teachers" opinions of their own competence. Teachers 
were asked to check, in a list of six problems, those about 


which they felt confident to counsel students. The percentages 
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of Saskatoon and Regina teachers, respectively, who claimed 
competence to counsel students about each type of problem 
were: study habits, 85.1 and 91.0; choice of courses, 
46.8 and 65.4; personal problems, 51.0 and 64.1; family 
problems, 31.9 and 28.2; vocational choices, 38.3 and 
57.7; further education, 46.8 and 62.8. The responses 
suggest that teachers generally feel confident to counsel 
students about study habits, and generally lack confidence 
to counsel students about family problems, For the other 
four categories of problems, those teachers who had been 
acting as counselors appeared to have, in the process, 
acquired some measure of confidence in their competence 
to do so. Even so, the most frequent suggestion offered 
by Regina teachers for improving the counseling services 
was that qualified counselors should be employed. 

Competence to use testing instruments, The percentages 
of teachers claiming competence to interpret intelligence 
tests, interest inventories and personality inventories 
were only slightly higher among teachers who had been 
acting as counselors than those who had not. Even among 
the Regina teachers, who had all been counseling students, 
less than 65 per cent claimed ability to interpret 
intelligence test results, and less than 50 per cent in 
each case expressed confidence that they could use interest 
inventories and personality inventories. These findings 
indicate that teachers are not confident of their ability 


to use the instruments employed by the specialist counselor, 
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Students' opinions of teacher-counselors, The 
opinion of students about the competence of teacher-counselors 
was reflected in the fact that they showed a very decided 
preference to be counseled by full-time counselors about 
each of three categories of problems, Yet the responses 
of students showed discrimination. Some 80 per cent of 
the students indicated a preference to discuss personal 
problems, home and family problems, vocational choices, 
and plans for further education with a full-time counselor 
rather than their homeroom teachers; but, in the case 
of study habits and choice of courses, the proportion 
prefering full-time counselors dropped to about 63 per 
cent. This suggests that students did not reject homeroom 
teachers as counselors simply because they were teachers, 
Relationship of counseling to classroom teaching, 
Some 72 per cent of the Regina teachers had never, or very 
seldom, found it difficult, because of classroom associations, 
to establish rapport with students in counseling interviews. 
Nearly 80 per cent of the Regina teachers felt that the 
contact with students in counseling interviews improved 
relationships with students in the classroom, Yet, very 
few teacher-counselors indicated that, in case of a 
conflict of duties, they gave priority to counseling; 
teachers do not look upon counseling as their primary job 


or the one upon which they will be evaluated by their superiors, 


A Possible Compromise. 
The evidence gathered in this study clearly indicated 


that more effective counseling service is rendered to students 
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when counseling is done by staff members who look upon 
counseling as their primary task. On the other hand, 
homeroom teachers, who were acting as counselors, seemed 
to be better=informed about their homeroom students than 
were their counterparts who did no counseling. Furthermore, 
a large majority of teachers who acted as counselors 
felt that this improved their relationships with stud@mts 
in the classroom, Would it not be possible to ensure 
effective service to students by employing counselors and, 
at the same time, as part of the counseling service, make 
formal provision for homeroom teachers to interview their 
students? In this way the benefits of both systems could 
be brought to any urban high school, 

Under this compromise arrangement, all students 
could be interviewed quickly by homeroom teachers at the 
beginning of the year, and after term examinations. Many 
Minor problems could be dealt with by the homeroom teachers, 
but there would, also, be an early opportunity to detect 
students with more serious problems for referral to the 
counselor, This would avoid the dilemma of whether to 
arrange interviews with the counselor for all students, and 
so take up much of the counselor's time with routine work, 
or to leave the arranging of interviews largely to students 
themselves and possibly miss some students who really need 
counseling. It would also avoid the dilemma of the teacher-— 
counselor who unearths a problem during an interview but 
hesitates to follow it up because he is either doubtful of 


his own competence, or feels that he cannot afford the time; 
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such problems would be turned over to the counselor, 
This would not necessarily involve any duplication of 
effort; the counselor's work should complement that of 
the homeroom teacher, If part of the interviewing was 
done by homeroom teachers, one counselor's services would 
be sufficient for a much larger number of students than 
when he must do all the counseling, 

The implementation of this compromise plan would 
involve providing, within the guidance center of the school, 
not only a counselor's office, but one or more interviewing 
rooms for use by homeroom teachers, Space for a clerical 
assistant and for a students' information room would also 
be required, Figure 7 shows the possible arrangement of 
rooms in the guidance center; the dimensions would have to 
be determined by the space available. Also, if two staff 
members were designated as counselors, some modification of 


this arrangement would be necessary. 


Counselor's Interview Interview 


Office Room Room 


Records 


Clerical Students? 


Information Room 
Assistant 


And Waiting Room 


FIGURE 7 
PROPOSED PLAN FOR GUIDANCE CENTER 
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Recommendations, 

1. Every urban high school or collegiate should 
have the services of a counselor, that is, a 
staff member who looks upon counseling as his 
primary job. 

2. Every effort should be made to ensure that 
counselors are suited by training, experience and 
temperament for the work of counseling high 
school students. 

3. As an integral part of the counseling service in 
each high school, homeroom teachers should be 
allotted time for interviewing students. In- 
service training should be provided, if necessary, 
to make them reasonably proficient in the task, 

4h, <A guidance center, including a counselor's office 
and interview rooms for use by homeroom teachers, 
should be provided in each high school, 

5. The guidance center should be an attractive area 
of the school, and it should be so located 
that it is convenient for students and staff. 

6, The total guidance program, which includes the 
counseling service, should be coordinated by 
the principal or vice=-principal, One of his 
aims should be to utilize special interests 
and talents of staff members, including the 
counselor, so that they operate as a team in 


providing guidance services, 
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APPENDIX A 


PRINCIPAL'S INTERVIEW SCHEDULE 


How many students are enrolled in the school? 
How many teachers are there on staff? 
What types of courses are offered? 


Does the program of this school include guidance? 


Does the guidance program include a counseling service 
for the students? 


Why is a counseling service offered? 
(a) Department of Education requirement? 
(b) School Board policy? 
(c) School policy? 
(d) Other reason? 


(a) Have the needs of the students of this school for 
a counseling service been assessed? 
(b) If so, by whom? 
(c) Were any of the following groups consulted? 
Students? 
Teachers? 
Parents? 


(a) Is there a written statement of the guidance 
policy (including counseling) of this school? 
{e} If so, by whom was it formulated? 
If not, what are the terms of reference of staff 
members involved in counseling? 


(ad) Are all teachers made aware of the guidance policy? 


How? 


NOTE: Request copies of policy statements or terms of 


(e 


8. 


reference, 


In your counseling service which of the following 
student problems receive attention? 

(a) Study problems 

(b) Selection of courses 


Participation in extra-curricular activities 


(c) 

(d) Personal problems 

(e) Problems involving homes and families 
(f) Choosing a vocation 

(g) Further education 

(h) Behavior problems 

(i) Other 


Do you consider any of the problems listed above to be 
beyond the responsibility of the school? 
If so, which ones? 
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9. Who coordinates the guidance program in the school? 
Principal? 
Vice-Principal? 
Guidance specialist? 
A designated teacher? 
Other? 


10. (a) How many members of the staff are allotted time 
for counseling? (Explain). 
(b) How much total staff time is allotted for counseling? 
(c) Is there a formula by which the total time allotment 
is worked out? (Explain). 
(d) Is any clerical assistance provided? (Explain). 


11. (a) Are staff members involved in counseling also 
involved in attendance and discipline problems? 
(b) In what way? 
(c) If counselors are employed, do they teach part-time? 
(Explain). 


12. (a) What system is used for assigning students to 
counselors? 
By homeroom, by sex, alphabetically, student 
choice, by grade. 
(bo) What system is used for arranging counseling interviews? 
Regular routine. 
Referral by teachers, 
Referral by administration, 
Self-referral, 
(c) Where is counseling done? 


13, Are individual student records kept? 
(a) If so, what form do they take? 

(a) Cumulative records. 

(b) Cardex files. 

(c) Other 
Where are these records kept? 
Who has access to them? 
Who is responsible for keeping them up-to-date? 
Are counseling interviews written up and kept on file? 
Which file? 
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14, What provision is made for follow-up information 

obtained, or decisions made, as a result of counseling? 

a Is the information simply placed on file? 

(bo) Does the counselor inform the principal of information 
or decision on which action appears necessary? 

(c) Does the counselor inform teachers concerned or 
is this done by principal? 

(d) Is any information of a confidential nature kept 
on file by the counselor but not passed on? 

(e) Is any provision made for referral of students 
with special problems to other agencies in the 
community? (e.g. social Peleave) 
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Are parents informed of decisions made or action taken 
as a result of counseling? How? 


(a) What use do you, as principal, make of student 
records? (Transfers, changes of program, letters 
of recommendations, discipline problems, 
laggardness, eke laeanios) 

(b) Do you make use of counselor's reports in any 
of the instances cited? Do you find them helpful? 

(c) Do you refer students who are discipline problems 
for counseling interviews? 

Frequently. 
Occasionally. 
Very seldom, 
Never. 

(d) Do you refer students to their counselors for 

other reasons? 
Study problems, 
Selection of courses. 
Participation in extra-curricular activities. 
Personal problems, 
Problems involving home and family. 
Choosing a vocation, 
Further education, 
Other. 


What provision is made for collecting and organizing 

information about further education, scholarships, 

and vocations? 

(a) Where is such information kept? 

(b) Who has access to it? 

(c) Are staff members involved in counseling assisted 
in keeping up-to-date on such information? 


Do you consider all teachers to be competent to 
counsel students on all the problems listed in 
Question 7?. 

If not, which ones require attention of counselors? 
Community agencies? 


Do you feel that your counseling service is dealing 
effectively with student problems for which the 
school should accept responsibility? 


Do you feel that your counseling program is of assistance 
to the staff? 
In what ways? 


What do ee consider De oe the advantages of the 
organization of counseling services in your school? 


Do you feel that this organization has any shortcomings? 
Do you consider that the advantages outweight the 
disadvantages? 
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periodically? 
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APPENDIX B 


COUNSELOR'S INTERVIEW SCHEDULE 


Are you employed full-time as counselor? 

If not, what proportion of your time is spent in 
counseling? Teaching? Other duties? 

How many years have you held this position? 


are your qualifications? 


Do you coordinate the entire guidance program? 
Does it include a testing program? a placement 
service? an information service? a follow-up 
service? 


Is there a written statement of guidance policy 
for the school? 

Did you participate in the formulation of this 
policy? 

In what capacity? 


Have you an office? 

Do you use it as a counseling room? 

Is it used for any other purpose? 

What records are kept in your office? 

Who has access to them? 

Have you any clerical assistance? Part time? 
Full time? 


How many counselees have you? 

Is the number based on a formula? Explain, 
What do you consider to be the optimum number 
of counselees for one full-time counselor? 


What system is used for assigning counselees to you? 


What system is used for arranging counseling 
interviews? 

What proportion of interviews are initiated by 
students? 


What proportion of interviews are about student 
problems in each of the following categories? 
Problems concerning program and studies? 
Personal problems and problems concerning home 
and family? 

Problems concerning choice of vocation, and 
further education? 

Which category of problem is most frequently the 
subject of interviews initiated by students? 

For what reasons does the principal refer students 
to you for counseling? 

For what reasons do teachers refer students to 
you for counseling? 
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9. Do you interview parents? Why? 


10, Do you refer students with special problems to 
community agencies such as welfare agencies? 


11, What action do you take on information obtained by 
interview which might be of use to (a) teachers? 
(b) the administration? (c) parents? 


12. To whom do you consider you have primary responsibility? 
the administration? teachers? students? 
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APPENDIX C 


TEACHER QUESTIONNAIRE 
School 


Some questions, or parts of questions, will not apply to 


you; 


1. 


indicate this by inserting "N/A", 


(a) How many years have you been on the staff of 


this school? 


(b) What are your qualifications? (University degrees, 


etc.) 
(c) What subject or subjects do you teach? 


(Put a check mark under yes or no as applicable) 


(a) Are you a homeroom teacher? 

(b) Are you responsible for the counseling 
of students in your homeroom? 

(ce) Tf not, who 1s? 


(a) Are you allotted time for counseling? 
(bo) If so, how much time for counseling are 
you allotted (in minutes per week)? 


Do you consider yourself competent to counsel 
students about (a) study habits? 
(b) choice of high school 
courses? 


Do you consider yourself competent to counsel 
students about (a) personal problems? 
(b) home and family problems? 


Are you now, or have you ever been, responsible 
for counseling a Grade XII class? 
Do you consider yourself competent to counsel 
students about (a) choice of occupation? 

(bo) further education? 


Do you consider yourself competent to interpret 
the results of (a) intelligence tests? 

(b) interest inventories? 

(c) personality inventories? 


When your counseling duties and other duties 
conflict, to which do you give priority? 

(a) Counseling duties 

(b) Other duties 


YES 


NO 
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(b) 


(a) 


(b) 


(c) 


(d) 


(e) 


(a) 


(b) 


Do you consider that your role as a 
counselor improves your relationships with 
the students in your homeroom? 

Do you feel that your relationships with 
the students would be improved if you 

were the counselor for your homeroom? 


Do you obtain information about students 
through your counseling duties which is 
useful to you in the classroom? 
Do you obtain information about students 
by consulting student records (cumulative 
records, cardex files)? 
Do you use the reports of counseling 
interviews as a source of information 
about students? 
Is information about students with 
special problems (health, home and family, 
etc.) circulated to all teachers? 
If so, by whom is this done? 
How often is this done? (Check one) 

(a) Frequently 

(b) Occasionally 

(c) Very seldom 

(d) Never 


Do you consider yourself well-informed 
about your homeroom students! 

a) ability levels? 

(b) achievement levels? 


(c) personal problems? 
(d) homes and families? 


(e) interests? 
(f£) ambitions? 


Do you consider yourself well-informed 

about other students whom you teach? 
(a) ability levels? 

b) achievement levels? 


( 
(c) personal problems? 
(d) homes and families? 
(e) interests? 
(f£) ambitions? 


Has your position as a classroom teacher ever 
made it difficult for you to gain rapport in 
a counseling interview? 


(a) Frequently 
(b) Occasionally 


< Very seldom 
dad) Never 


YES 


(Check 


NO 
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(a) Do students seek counseling interviews 


with you? (Check 


(a) Frequently 
(b) Occasionally 
(c) Very seldom 
(d) Never 


(b) About which of the following problems do 
they consult your? (Check none, one, or 
several) 

choice of courses 

study problems 

relationships with teachers 

personal problems 

home and family problems 

choice of career 

further education 
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(a) Do you initiate counseling interviews for 
(or with) the students in your homeroom? 
(bo) If so, is this the usual practice? 
(c) Do you initiate counseling interviews for 
students other than those in your homeroom? 
(a) Frequently 
(b) Occasionally 
(c) Very seldom 
(d) Never 


(a) Are students referred to you for counselin 


by the principal? Ucheck 


(a) Frequently 
(b) Occasionally 
(c) Very seldom 
(d) Never 


(b) What are the most common reasons for 
such referrals? (Check one, none or several) 
(a) Discipline problems 
(b) Poor grades 
¢ eeeteee2nee7ene*este3e2etesteeneseeee @ 
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(a) Do you interview parents? 
(b) Do you usually initiate these interviews? 
(c) If not, who does 


Do you consider the counseling service in your 
school is (a) completely adequate? 

(bo) fairly adequate? 

(c) rather inadequate? 

(d) completely inadequate? 
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18, What changes would you suggest for the improvement 
of the counseling service in your school (if you 
feel it is not completely adequate)? 
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APPENDIX D 


STUDENT QUESTIONNAIRE 


School 


State your age » grade » sex » and the 


type of program which you are following 


How many years have you attended this school? 


How many different homeroom teachers have you had 


Since you entered this school? 


(a) How many counseling interviews have you had 


since you entered this school? 

(b) How many of these interviews did you 
request? 

(c) How many of these interviews were with 
your homeroom teacher? 

(d) How many of the interviews were with a 
full-time or part-time counselor? 


(a) How many of the interviews were routine 
(concerned with no particular problem 
or question)? 

(b) How many of the interviews were in 
connection with your behavior in school? 


Have you, in the course of an interview, 
received help with 

(a) study problems? 

(b) selection of courses? 


Have you, in the course of an interview, 
received help with 

(a) personal problems? 

(b) home and family problems? 


(a) Have you decided upon the life vocation 
you intent to follow? 

(bo) If yes, what is your chosen vocation? 

(c) Was your choice of vocation influenced 
substantially by counseling interviews? 


(a) Do you plan to take further education or 
training? 

(b) Have you been assisted by counseling 
interviews in your choice of university, 
college or school? 

(c) Have you received assistance individually 
in choosing your university courses? 

(d) Have you ever been counseled to apply 
for a scholarship or other financial 
assistance for further study? 
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Have you ever been counseled to reduce your 


extra=—curricular activities within the school? 


Have you ever been counseled to reduce your 
out-of-school activities? 


Have your parents ever been interviewed by 
your counselor? 


How many times? (Circle the number) 1 2 3 4 5 


(a) Have you ever been referred to an agency 
outside the school for help in solving a 
problem? 

(bo) By whom was the appointment arranged? 


Given a choice, with whom would you prefer to 
discuss problems concerning school work and 
your school program? 

(a) Homeroom teacher 

(b) Full-time counselor 


Given a choice, with whom would you prefer to 
discuss your personal and family problems? 
(a) Homeroom teacher 
(b) Full-time counselor 


Given a choice, with whom would you prefer to 
discuss your choice of vocation or your plans 
for further education? 

(a) Homeroom teacher 

(bo) Full-time counselor 


Do you consider that the counseling service 
in your school is 

(a) completely adequate? 

(b) fairly adequate? 

(c) rather inadequate? 

(d) completely inadequate? 


YES 


(Check one) 


NO 
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